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About the project
This document was born from a partnership project which took place during the period August 2012-July 2014. It involves institutions from 8 European countries.
The goals of this Partnership are:
 Promote gender equality in the roles played by men and women in
public and private life by emphasizing the importance of autonomy,
not being dependable because of the traditional gender division of
tasks in private everyday life.
 Promote social integration and self-esteem by reinforcing learners’
awareness of their own skills and potential to be an active part of society.
The partnership has achieved the objectives by: six project meetings (during project meetings will be organized two symposia, workshops, debates,
dissemination conference, evaluation), realization of the project site, learning activities to promote gender equality in economic, social, politic and
daily life (workshops, debates, seminars, symposia), conducting research
on "Women and men–realities of the European present" and the booklet
"We are equal! Guide of good practices on gender equality".

The goal of the partnership is to have impact on learners, staff, institutions
and local community. We have tried that learners change their mindsets
about traditional stereotypes and prejudices about women and men’s roles
in the economic, social, public and private life and learn to promote gender
equality both at work and in private life. Besides learners have improved
their specific competences Lifelong learning: communication in English,
digital, social and civic, intercultural. Regarding the learners, the impact
has been both on personal development and professional development.
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Decalogue of good practices in
lifelong learning
1. Raise awareness about difference as richness. All different- All equal.
2. Reject confrontation. Women are not against men and men are not
against women. We are all together in seeking justice, freedom and
equality.
3. Refuse dichotomies. There is not just women and men, male and female, but also gay, lesbian, bisexual and transgender.
4. Do not fall into unilateral (one-sided) gender self-pity. We begin from
the premise that Patriarchy has damaged BOTH males and females in
different ways and fields, often bringing violence, war, domination and
emotional suppression.
5. Do things together, sharing experiences, projects and thoughts in order
to have constructive relationships which reconcile interests thereby
building equality. Emphasise that a sense of equality is an educational
strategy.
6. Learn to recognise and value 'Reproductive Tasks/Work'. ( See hyperlink :-http://www.unpac.ca/economy/unpaidwork.html) This would include the care and informal education of children, community participation and caring for elders. For the most part, this has been unpaid, often done by migrant workers, and yet it is basic to sustaining the economy.
7. Draw attention to (and keep up-to-date with) those equality facts and
issues which are still evident. (ECDI can be a resource.) Many men and
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women have the false perception that Gender Equality has been
achieved.
8. Use inclusive language. The way messages are built into our
speech/writing effects our thinking, social relationships and the wider
social system. Try to interchange words like she/he, son/daughter. Be
alert to any attachment of an activity or personality trait to only one
gender. E.g. boys-football. girls-intuitive.
9. Indicate and appreciate the presence and contribution of women in any
field of everyday life. Avoid comments which minimise or diminish
their role, or make unfair comparison. Recognise that it is only relatively recently that women have come to occupy public life and positions of
power. Give time before making judgement.
10. Ask people of the group (e.g. Learners) how they feel, if they feel respected or if things should change.. Observe and analyse behaviours
such as who talks more and who occupies space and demands attention.
Don't assume things are OK if they look OK.
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WORKSHOPS
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BAFA-BAFA game
Proposer

SA Tõstamaa Mõis – Tõstamaa, Estonia

The exercise

BAFA-BAFA game – exercise to understand different cultures and possible gender issues.
Ideal number 10 – 20 participants, age: 14 upwards, it would be suggestof
partici- ed that both groups have men and women.
pants
Level of com- Moderate complexity.
plexity
Aim of activi- Facilitates the understanding of cultural differences (differences between groups, societies).
ty
Specific objectives of the
activity
Materials to
be used
Description
of the activity’s steps

To recognize and appreciate the similarities and differences among groups and societies.
2 separate rooms.
Participant are divided into two groups and separated into
different rooms. Both groups have to create their own
„mini-culture” with it is own rules. After creating the new
„culture” the groups start to exchange the members who
will try to adopt into other’s culture. If they do something
wrong they will be sent away. (In the culture they cannot
speak, only to use some phrases and body language).
How does created culture work? If groups have decided
the rules and certain behaviours in their new culture they
start to move in the room and follow the rules they created. Newcomer have to observe at first what they do and
then try to go into the „new society” and to follow all the
rules and behaviours what he see. If he/she will do some
mistake then the group has to send him/her away. Going
back to his/her group he/she will have some to time to
explain what did he/she saw and give some advices to
8

next group member to go to another group.

Activity’s
sults

If all participants has tried at least once to adopt into the
new culture then groups come together into one room
and at first explain to another group their own culture.
After explanations follows the discussion: what did they
feel then they had to go into the new culture, was it easy
to adopt, what did they feel then they were sent away and
etc.
The game is over when each member of the group has at
least once tried to adopt to the other’s culture. If participants want then they can try to adopt more than one
retime.
Main result of the game is to understand that each subgroup and society is different and the rules according men
and women behaviur could be different too also.

Total time
to complete 90 – 120 minutes (1,5 till 2 hours).
activity
Evaluation/
Discussion have to follow, each participant have to have
Assessment
opportunity to share his/her emotions. (30-50 minutes).
of activity
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Beyond pink and blue. To discuss about gender stereotypes
and prejudices!
Proposer

Ştefan Procopiu” High School
Vaslui, Romania

–

Ideal number 15-20 participants
of participants
Level of com- Easy
plexity
Aim of activity Identifying and analyzing gender stereotypes
Specific objec-  Defining of terms and phrases such as gender stetives of the acreotypes, gender roles, discrimination, gender
tivity
equality, gender bias, gender identity, etc..;
 Recognition of gender stereotypes in their attitudes
and behaviours, but also of others;
 Identification of beliefs, attitudes and behaviours
of parents who may be barriers to the development
of the real potential of children and identify ways
to overcome these barriers;
 Awareness that gender is a social construction;
 Identification by students / learners of ways to
change the perception of gender equality;
 Identifying the effects of stereotypes on society and
individuals;
 Minimize stereotypes towards other gender and
involvement in promoting the concept of gender
equality;
 Encourage critical thinking and reflection about
gender stereotypes;
Materials to be flip-chart sheets, flip-chart or blackboard, video proused
jector, markers, a ball
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Description
PART I: GENDER DICTIONARY (65-85 minutes)
of the activity’s steps
Exercise 1: Icebreaking exercise: ”I like being a woman
/man because ...” (5-10 minutes)
 Participants will be seated in a circle and they stand
up. To conduct the exercise a ball is needed. The participant who catches the ball must specify an argument for which he likes being a male or female, then
he throws the ball to the next participant.
 During the exercise, one of the participants will write
the answers. Thus, at the end of the exercise, the participants will be asked whether those arguments can
be applied to both sexes, or only women or only men.
 Also, participants may be asked to express their views
on the different perceptions of the role of men and
women (biological differences between the sexes or
cultural and social traditions?)
Exercise 2. SEX or GENDER? (15-20 minutes)
The facilitator presents the definitions for the two terms
sex and gender.
 Sex-refers to universal biological differences between
men and women. Sex is determined by the construction of the sexual organs, facial features, figure, voice
timbre, etc. These features do not depend on social
change, they are biological, the person is born male
or female.
 The term gender refers to the ideas associated with
the role of man and woman, that is what it means to
"be a man or woman" (masculinity or femininity).
Gender involves roles, responsibilities, and privileges
socially constructed which can be attributed or imposed on women and men in a given culture.
 The participants will indicate whether the statements
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in the table refers to biological differences or gender.
This exercise is aimed at the understanding of the
participants the difference between "sex" and "gender".
Situations
Men cannot have children.
Girls are generally shier than boys.
The male brain is bigger than the female one.
Generally women live longer than men.
Girls play with dolls and boys with cars.
Girls prefer to read and boys to play football.
Wrinkles appear later on men than on women.
Women have a better smell than men.
Women are more emotional than men.
Girls have long hair boys have short hair.
Boys are better at maths.
Women feel the pain more intensely than men.
Men are preferred in leading positions.
Girls are sensible, boys are strong.
Men have a better spatial orientation sense than women.
Conclusions:
 What is the difference between gender and sex? Sex
(male / female) is biological and cannot be changed.
Gender (characteristics masculine / feminine behaviour male / female) is socially learnt, can change over
time, and vary from society to society.
 What is gender equality? Gender equality refers to
fairness of treatment by gender, an equivalent behav-
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iour in terms of rights, responsibilities and opportunities.
Exercise 3. Women vs. Men (Act like a woman/man) (2530 minutes)
Participants will be encouraged to express their views on
how men and women act in the following contexts: arriving home, communicating, watching a romantic movie, business trip, and diet/ slimming cure, meeting boyfriend / girlfriend, methods of seduction, going to the
toilet, purse/wallet, shopping, ideal partner.
Subject
Women
Men
Arriving home
Communication
Watching a romantic movie
Business trip
Diet
Meeting
boyfriend/girlfriend
Methods of seduction
Going to the toilet
Purse/wallet
Shopping
Ideal partner
Participants will watch the animated film on the differences between men and women conducted by Bozzetto.
The
movie
is
on
YouTube:
http://www.youtube.com/watch?v=x7QMoudKDGg&fea
ture=player_embedded
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Discussion: What do you mean by gender stereotypes?
Or gender stereotypes? Why do we have gender stereotypes? What are the consequences of stereotypes on
your life?
Conclusions:
 Gender stereotypes are a set of beliefs and opinions
about the characteristics of women and men, the
qualities of femininity and masculinity alleged. Stereotypes tell us how women and men are, and shows us
how they should be and act.
 Gender prejudices are preconceptions that determine
labelling in terms of what is set to be accepted or rejected as a person is male or female.
 What are the consequences of gender stereotypes?
Gender stereotypes lead to discrimination that may
have long-term negative consequences, may limit the
personal and professional development of people
(because that person builds his life scenery by stereotypes and gender roles), can cause a person to judge
others in terms of gender stereotypes and prejudices ,
regardless of individual characteristics leading to
wrong opinions about that.
Exercise 4. ”Gender roles”
Version I ”Expectations ” (20-25 minutes)
 The participants are divided into two groups. The
first group will complete on a sheet of flip-chart the
expectations of the girl, the other group will complete
the expectations of a boy. Each group will select a
representative to present the results.
In
your
family/community
which
are the expectations
from a girl?
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In
your
family/community
which
are the expectations
from a boy?

 Discussion: Expectations-source of gender inequality?
Do you think that in your community there are noticeable or significant changes in the roles of women
and men? Do you agree with changes in the roles of
women and men? For example, with what changes
would you agree? Gender stereotypes affect men and
women equally? What do you mean by gender roles?
But by gender identity?
Version II ”The story of John and Joan” (20-25 minutes)
 The participants stand in a circle. They will build imaginary biographies for two people, first of Joan's life,
and the life of John.
 The participants will throw a ball. Who will catch it
says something about Joan's life. Participants will
cover all her life (childhood, adolescence, adulthood),
school, college, job, children, friends, etc. The ball is
thrown quickly so participants' answers to be spontaneous. A participant will write on a sheet of flip-chart
the participants' responses to be discussed at the end
of the exercise.
 The game will be repeated for the biography of John.
 Discussion: After the game, participants will analyze
the comparative life of Joan and John. The game is
meant to bring into question the fact that gender
roles begin to build from birth.
Source: The Oxfam Gender Training Manual. Suzanne
Williams with Janet Seed and Adelina Mwau, 1994, pp.
167-168.
Conclusions:
 Gender roles are dominant attitudes and behaviours
that society associates to women and men respectively their rights and responsibilities in a society. Gender roles involve a mixture of behaviours, attitudes,
norms and values that society designates as masculine or feminine.
15

 Gender identity (femininity and masculinity) refers to
the degree to which a person is seen as male or female, in relation to what is male and female in society. Femininity and masculinity are rooted in social rather than biological‘s society members deciding what
is male or female.
 Indeed, certain expectations are rooted in culture and
tradition. Gender equality does not mean that such
traditions should be ignored completely. But men
and women are not associated exclusively with certain roles. Gender equality implies interdependence
between gender roles. For example, men have to deal
with household tasks generally associated with women to be able to do in certain situations (eg: the wife
is in the hospital) .
PART II. GENDER ROLES IN THE DISTRIBUTION
OF WORK (25-30 minutes)
Exercise 5. ”Triple role”
 The objective of this exercise is for the participants to
reflect on the distribution of responsibilities between
man and woman during a day. Version I. ”A normal
day”
 The participants are divided into an even number of
groups (2, 4, 6). Each group will receive a flipchart
and marker.
 Half of the groups will have the working load of
thinking at 2-3 women they know and who meet the
following characteristics: they are married, have a
job, and have at least one child. On the flipchart the
participants will write at least 10 activities that these
women often do.
 The other half will be tasked with working to think
about 2-3 men they know and to fulfil the following
characteristics: they are married, have a job and at
least one child. On the flipchart the participants will
write at least 10 activities that these men often do.
 Each group will present the written activities.
 The trainer (discussion facilitator) will note on a
sheet of flip –chart the activities identified by the
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participants for women and men , dividing them on
areas: domestic (home and family), economic (salary,
other activities bringing food and other ) , social
(communication outside the family).
Activities
Gender

Domestic
area

Economical area

Social area

Activities

Activities

Activities

WOMEN

MEN

 Discussion: What are the differences between a typical day in the life of a woman and a man? What can
happen to the activity ..... (it is mentioned an activity
that occurs only in women) if she gets sick? What can
happen to the activity .... (it is mentioned an activity that only occurs in men) if the man is sick?
Version II. ”24 hours”
 This version of the exercise is meant to determine the
participants to realize that the imbalance in the distribution of household tasks between men and women is much higher in a low-income family.
 The participants are divided into two groups (preferably a group formed only by women and a group only by men). Each group receives a sheet of flip chart
and marker. Each group will select a name. Each
group will discuss the life of a woman/ man in a lowincome family. Groups can add various elements to
the family’s situation (number of children, job, etc.).
The group of men will include activities performed by
the husband during the 24 -hour day, and the women's group will include activities conducted by his
wife during the 24 hours. Each group will select a
representative who will present the group's ideas.
Identified activities can be grouped into the three ar-
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eas of exercise "a normal day" economic, domestic,
social.
 Discussion: What are the similarities between the
two lists? And differences? What activities do men
do? And women? How much time do women spend
working? And men? What do you think was the purpose of this exercise? What are the conclusions of the
exercise?
The exercises ”A normal day” and ”24 hours” offers to
the facilitator the possibility of introducing in the discussion the concept of ” triple role”. The work can be
divided into three main categories:
 Productive work involving the development of goods
and services for consumption and trade. When people are asked what they do, their responses usually
refers to productive work. Both men and women are
engaged in productive work, but their responsibilities
and functions different. Productive work of women is
usually less visible and sometimes less valued than
men.
 Reproductive work refers to household maintenance
(care of the household, raising children, paying bills,
shopping, etc.). Although reproductive work is crucial for human survival, it is rarely considered "real
work". In many societies, reproductive work is almost
entirely the responsibility of women and girls.
 Community work involves the participation and organization of events and social services and ceremonies, celebrations, political activities, etc.. It is important volunteer work for the social and cultural development of the community. Both men and women
participate in such activities, although in this case,
gender division of labor prevails.
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'Does your wife work?'

A story: Mr Moyo goes to the doctor
'What is your job?' asked the doctor.
'I am a farmer' replied Mr Moyo.
'Have you any children?' the doctor asked.
'God has not been good to me. Of 15 born, only 9 alive,' Mr Moyo answered.
'Does your wife work?'
'No she stays at home'.
'I see. How does she spend her day?'
'Well, she gets up at four in the morning, fetches water and wood, makes the fire,
cooks breakfast and cleans the homestead. Then she goes to the river and washes
clothes. Once a week she walks to the grinding mill. After that she goes to the
township with the two smallest children where she sells tomatoes by the road side
while she knits. She buys what she wants from the shops. Then she cooks the midday
meal.'
'You come home at midday?'
'No, no she brings the meal to me about three kilometres away.'
'And after that?'
'She stays in the field to do the weeding, and then goes to the vegetable garden to
water.'

PART III . GENDER : A SOCIAL CONSTRUCTION (4045 minutes)
Exercise 6. ”Parents and children”
 The exercise "Parents and Children" aims to contribute to the social network that the family plays the
main role in the construction of gender, and the oth19









er factors (school, social network, social environment, etc.) contribute to the maintaining and enhancing attitudes and behaviours towards gender
learned in the family.
The participants are divided into four groups. Each
group is given a sheet of flip chart and markers. Each
group must identify at least three beliefs, attitudes
and behaviours of parents who may be barriers / limitations in the development of the real potential of
children and to propose ways to reduce / overcome
these barriers / limitations. The task is differentiated
on four areas:
Group 1: cognitive and motor development of children;
Group 2: emotional development of children;
Group 3: social behaviour of children;
Group 4: career orientation for children;
Each group will choose a representative to present
the results.

Conclusions:
 The factors that contribute to gender stereotypes are
cognitive, social, cultural (family, school, media , social environment, socioeconomic status) .
o How important is the role of family in the formation of gender stereotypes in children? The
family is the first place where the child begins
to understand the gender. The family is the
first place where children learn attitudes and
behaviours towards gender.
o Gender stereotypes are formed in early childhood .Most theories on gender shows that 2-6
years is the most important for the formation
of gender identity. Then, as children grow older, they are exposed to many factors (school,
social network, media, etc.) That will contribute to maintaining and enhancing attitudes
and behaviours towards gender learned in the
family. Therefore, the strongest influence gen20

der role development occurs in families where
parents send their children directly and indirectly own beliefs about gender.
o Numerous studies have shown that parents
treat sons and daughters differently.
o Maintaining gender stereotypes limit opportunities for development of children, ignoring
their interests, skills and talents.
 Depending on the time available, the facilitator /
trainer may propose to the participants through
brainstorming to identify ways that other factors
apart from family / parents contribute to the social
construction of gender: school/education, media, social, socioeconomic status, religion, popular culture
and literary, language, the state.
The conclusions of the instruction session (5-10 minutes)
The evaluation of the activity (5 minutes)
 Improving knowledge about terms such as gender
stereotypes, gender role, discrimination, gender,
gender identity;
 Knowing the difference between sex and gender ;
 Improving the skills of recognizing gender stereotypes in their attitudes and behaviours, but also of
others;
 Improving the skills of identifying beliefs, attitudes
and behaviours of parents who may be barriers to the
development of the real potential of children and
Activity’s reidentify ways to overcome these barriers;
sults
 Awareness by participants that the family plays the
main role in the construction of gender , and other
factors (school, entourage, social environment, etc.)
contributes to the maintaining and enhancing attitudes and behaviours towards gender learned in the
family; acquisition of ways of understanding gender;
 Improving social and communication skills;
 Developing teamwork skills;
 Developing communication skills in their native language;
21

140-175 minutes
 Part I: ”Gender dictionary” (65-85 minutes)
 Part II: Gender roles in work distribution (25-30
Total time
minutes)
to complete
 Part III: ”Gender : a social construction” (40-45
activity
minutes)
 Conclusions of the instruction session (5-10 minutes)
 The evaluation of the activity (5 minutes)
The participants will self-assess their understanding of
the terms presented (sex, gender, gender role, gender
Evaluation/
stereotypes, gender bias, gender equality, etc..)
Assessment
Before the work session, the understanding of these
of activity
terms was ............ (minimum, medium, maximum) after
work session the understanding of these terms is .........
(minimum, medium, maximum).
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Brave Girls
Proposer
Accentuate UK
Ideal number 12 to 20
of
participants
Level of com- Ages from 9 upwards. Some areas are very straightforplexity
ward but, with adults, could be up to undergraduate level.
Aim of activi- To encourage critical thinking about what constitutes
'Femininity'.
ty
Specific objec- To discuss the possible impact that representations, in a
tives of the variety of media, have on how young people and adults
activity
perceive the activities, appearance and characters suited
to women.
Materials to Images in this presentation
Paper and pens
be used
Description of Step One:
the activity’s Show the group the first image of the 11 Disney female
steps
characters.
Ask the participants to write down the names of as many
as they can recognise.
They are all female. Ask the learners if they can be
grouped in any ways.(For example: hair colour)
If the learners have seen any of the films which include
these characters they could share what sorts of part the
characters play. (e.g. Snow White)
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(The Walt Disney Company is a multi-national corporation which, according to Wikipedia is the 'largest media
conglomerate in the world in terms of revenue'. It likes to
refer to all of the characters shown above as its 'Princesses'. There is the potential for another learning activity
about how female children are often referred to in terms
of royalty, and status based on birth rather than achievement)
Does anybody recognise the character on the left? Does
she differ in any way from the others? (e.g. 3 dimensional,
Darker colours)
She is called Merida and is the leading character in the
film 'Brave'.
In 2013, in the UK, there was dismay and some people got
very upset when the Disney Company made changes to
Merida.
There was an On-Line petition to Disney asking for Merida to stay the same as she appears in the film.
Step Two
View these images.
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Use paper and pen to identify the differences. Ask for at
least 4.
(loss of bow and arrow, lower neck-line on her dress,
lighter colour of dress, gold buckle and decorative sparkles ,longer hair, eyes (mascara?), poses)
With younger learners, it could lead to discussion about
which they prefer and why.
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What do they think about girls who are brave and willing
to use weapons?
Can they think of any other pictures/films/images/stories
which have girls that are physically brave and are the
main characters in a story?
The next section is more appropriate for older learners
(teens+)
Step Three
The poster for 'Brave' is similar to that for another fictional female character. Doe s anyone recognise her?
Jot down the similarities and differences of the two images
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Possible discussion about the likely audiences for the two
characters, and the difference between cinema/DVD and
gaming.
The next images are of the same person.(Rooney Mara)
In the top one she is modelling for a magazine cover, and
the bottom photograph is taken from the role she played
as an actress in the film trilogy 'The girl with the dragon
tattoo' based on the novels in which she is {arguably) the
main character.
Step Four
Ask the learners to write down the differences between
these pictures of the same woman.
(E.g. colour/B&W photos, eyebrows, clothing.)
Apart from the purely visual differences, ask the group to
discuss the meaning they attach to certain things e.g.
piercings, zips, feathers, razor blades, chains, see-through
clothing.
What would we expect her to do dressed in the first outfit? Evening-wear? Cocktails? Visit the ballet?
And what would she be likely to be doing, dressed as she
27

is in the other picture? Those who have seen the film may
know what she does. e.g. riding a motorcycle.
Do the 2 pictures suggest different types of personality?
Write down what characteristics you might associate with
the two appearances.(e.g. aggressive)

When the Lara Croft video-game was marketed for the
first time, it was greeted with a mixed reception. This was
the first to have a female protagonist, but she was scantily
dressed and had pneumatic breasts!
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She was a woman who had adventures, outside the
home, and seemed to be a female equivalent of Indiana
Jones. When a film was made, Angelina Jolie was cast,
and she played the role with a mixture of glamour and
cold calculation.
The game -makers have since modified her image.
Step Five
Look at the two images on the next page

Old and new versions of Lara Croft. Spot the differences!
Identify the parts of the image that have been retained/kept.
Perhaps the manufacturers realised they could sell the
game to both boys and girls!
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Open discussion and Conclusions
The last photograph indicates how representations can
distort reality in an extreme way.

Whoa! If you weren't already convinced that Barbie represents an unrealistic, overly sexualized image for young
girls, then this life-size model should do it
re- Enables an in-depth analysis of the representation of feminity in the media

Activity’s
sults
Total time
Two hours
to complete

30

activity
Evaluation/
Assessment of
activity
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Carlos and Carla
Proposer

IES Jacarandá, Brenes (Spain)

Ideal number of par- Individual and big group
ticipants
Level of complexity
Easy to medium
Aim of activity
Identify different stereotypes associated to people’s gender.
Specific objectives of  Think about our prejudices about gender bethe activity
cause of our unconscious assimilation of stereotype.
 Amplify the view of possibilities associated to
each person, leaving behind the reductionist
view we have learnt.
Materials to be used
Two photographs of real babies.
Description of the ac- We show the students two photographs, one of
tivity’s steps
them titled Carlos( a male name) and the other
titled Carla( female name) and ask them to write
individually a composition about “ how their
two lives will be till the day of their death”. The
learners will have an hour to write their compositions. Then they will read all of them aloud.
Meanwhile, the teacher will write on the board
those aspects given to each baby and will write
them under the photograph (They would have
been previously stuck on the board). This
presentation will last an hour and in the end the
learners will realize how we associate behaviours, jobs, psychological and personal attributes, etc. to one gender or the other and how
this mutilates us as complete human beings.
The learners will be able, through their personal
work, to realize how social stereotypes associatActivity’s results
ed to gender are simplistic view of women and
men and it is necessary to amplify the view and
feel ourselves as complete human beings, no
32

Total time
to complete activity
Evaluation/
Assessment of activity

matter which our sex is.
3 hours ( it can be extended depending on the
amount of information in compositions to analyze)
Positive.
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Celebrate the 25th November –
International day for the Elimination of Violence Against
Women
Proposer
EUROYOUTH Portugal
Ideal number At least 12 participants, in order to have 4 groups of 3 perof
partici- sons.
pants
All ages
Level of com- Simple
plexity
Aim of activity Raise awareness to the importance of celebrating the 25th
November - International day for the Elimination of Violence Against Women
Specific objec-  Promote skills of reflection and argumentation about
tives of the
violence against women
activity
 Raise awareness to the problems concerning violence
against women
 Understand what young people think about violence
against women
 Facilitate recognition of violence in daily life and within participants social circles (breaking the taboo)
Materials to  Coloured A2 paperboards (1 per group/minimum)
be used
 Pencils, pens, markers
 Tape
 Scissors
 Old magazines and newspapers (optional)
 Awareness raising materials are available for download
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in:
http://euroyouth.org/images/stories/Docs_Download/
Workshop_EUROYOUTH_-_25_Nov_-_Materials.pdf
Description of Facilitate a moment of thinking and discussing about viothe activity’s lence against women:
steps
1. Give a broad context insight of the 25th November, by
one or both of the following ways:
a. Talking to the group during 5 minutes about definition, facts, social and cultural approach and statistics on violence against women.
b. Exhibiting this information in posters all over the
room so participants can discover by themselves –
see bellow awareness raising materials used.2.
2. Explain the purpose of the activity – making a campaign to raise awareness and eradicate violence against
women, and that they, as young people with their experience and own words and values are the best “ambassadors” for this message.
3. Organize participants in groups of no less than 3 people
4. At random, ask them to:
a. Choose two sentences related to Violence Against
Women from a bag full of sentences folded in little
papers (just like ‘fortune cookies’). See bellow the
teasing sentences used.
b. Discuss within the group the sentences they have
in order to create a common understanding and
message around it.
c. Create a poster to raise awareness and eradicate violence against women with the materials available.
5. When everybody is finished they should:
a. Present their poster and share their reflections and
learning with everyone
b. Give testimony/opinion about Violence Against
Women.
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Activity’s
sults

re-  One poster per group
 Pictures and/or Video
 90 minutes
o 25 minutes - presentation, group making and
Total time
sentence choosing
to complete
o 45 minutes - group work
activity
o 30 minutes - presentation, testimonies
 The participants will evaluate during the final discussion.
Evaluation/
 The evaluation will be oral.
Assessment of
 The material results from the workshop are also conactivity
sidered part of the evaluation.

Contact

 EUROYOUTH Portugal
 Celina Santos | Sofia Antunes | Susana Morais
 info@euroyouth.org || +351 218870030

Some photos of the activity
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The workshop took place on the 12th of November in Casa do Brasil, during
an Informal Meeting with the incoming participants from EUROYOUTH.
The participants were the international mobility participants from Spain,
Italy, United Kingdom, Ireland and France, with ages between 18 and 35.
Under the project ECDI - Everybody Can Do It, EUROYOUTH Portugal
promoted an activity to raise awareness to violence against women among a
group of participants in European Mobility Projects.
The participants were invited to reflect on the issue of violence against
women and to create a poster with a message on the topic. Within the same
activity, some testimonials were collected. The final result, a video of about
5
minutes
long,
is
published
on
YouTube
(http://www.youtube.com/watch?v=HGnSuYDSCgA) and on ECDI blog
(http://everybodycandoit.eu/).
THE PARTICIPANTS
Aitziber Ruiz Aparicio; Alba Nuñez Martínes; Ana Maria Lahera Tejada;
Andrea Santasilia; Andrew Liggett; Angelo Crocamo; Anna Beacroft; Antonio Tancredi; Beatriz Martínez Martínez; Carmen María Fernández; Claudio
D'Agostino; Daniela Battipaglia; Diana Azahara Cuesta; Eva Montes Veja;
Gemma García Alonso; Imogen Emma Decordova; Iratxe Daza Tato; James
McGuiness; Janire Canbranca Andreva; Jennifer Garcia Álvarez; Jesús Nieto
Somavilla; Mario Cuende Poza; Oscar Silva Souto; Paolo Molini; Paz Ramos
Reyes; Sadie Gains; Sandra Noheda Martínez; Tanya Moffatt; Teresa de la
Cruz Mercader; Tiziana Calabrito; Vanessa Iglesias Álvarez; Victoria Motos
Sanchez
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Different Wages – Equal pay for
equal work
Proposer
EUROYOUTH Portugal
Ideal number of participants
Level
of
complexity
Aim of activity

More than 4 participants.
All ages
Simple

Confront people with the realities of the labour market:
 Different wages for the same job based on gender or
other characteristics, like pregnancy, marital status
or age
 Discrimination in the workplace
 Policies of low pay for young workers
Specific ob-  Confront participants with the reality of discrimination
jectives
of
in workplaces
the activity
 To promote solidarity, equality and justice in workplaces
 Raise awareness to the fact that discrimination based on
gender is still a reality in the labour market
 Promote skills of reflection and argumentation about
discrimination based on gender
 To understand what young adults think about different
gender / different wages
Materials to  1 copy of the “Workers’ wage rates”
be used
 Labels, one for each participant / worker with the information of the sex and age.
 Money
(E-money,
available
in
http://eycb.coe.int/compass/en/pdf/money.pdf).
 European Youth Centre Budapest (2002), Compass - A
manual on Human Rights Education with young peo38

ple, Strasbourg: Council of Europe Publishing
 All materials are available for download in:

Description
1.
of the activity’s steps
2.
3.
4.
5.

6.
7.
8.

http://euroyouth.org/images/stories/Docs_Download/
Workshop_EUROYOUTH_-_wages_-_materiais.zip
Gather all participants and explain them that they are
workers and that you (the facilitator) are their employers. They will have to execute some tasks for you, but
they should not worry; everyone will be paid.
Hand out the labels at random, one to each participant
(they should stick them on their shirts)
Explain task number 1 and make sure everyone knows
what they have to do.
Let people get on with the work!
When the tasks are completed, ask people to line up
(queue up) to be paid. Pay each person according to
their age and sex as laid out in the list of workers' wage
rates. The money should be counted out aloud so everyone can hear and be aware of how much each of the
others is getting.
If participants start to question or complain, give brief
"reasons", but avoid being drawn into discussion.
Distribute new tasks to execute at least two more times:
repeat step 5 after the completion of each task.
Afterwards, start debriefing:
1. How did they feel/experienced the exercises?
a. Why did some people receive more (or less) than
others? Why did this happen?
b. How did it feel to get more than others? How did
it feel to get less than others?
c. Does this sort of discrimination happen in workplaces in your country? Have you experienced it
or seen it?
2. Next talk about remuneration on the basis of sex:
a. Can different pay for the same job, when done by
a man and a woman, be justified? Why? Why
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not? When?
b. What if a man does the job “better” than a woman? Is that reason enough for paying the woman
less? And the reverse?
c. If a man is more qualified than the woman, does
it follow that he should be paid more? And the
reverse?
d. Do you think that there are jobs that should be
done exclusively by men? Why? Why not? If yes,
which ones?
e. Do you think that there are jobs that should be
done exclusively by women? Why? Why not? If
yes, which ones?
f. Do you think that the practice of affirmative action (or positive discrimination) can be justified
in order to change social attitudes?
 There are no material results apart from the pictures
and/or video that will be taken during the activity.
Activity’s re The activity results may be observed during the final
sults
discussion and in the way the participants perceive the
labour market reality.
75 minutes
 15 minutes – presentation, explaining rules and distributing any objects needed for the “work”.
Total time
 30 minutes – execute the tasks defined by the “ownto complete
er” and pay according to the workers wage rates.
activity
 30 minutes – (15 mints) discuss the results of the activity / (15 mints) presentation about the National or
European reality concerning wages equality
Evaluation/
The evaluation will be made using a questionnaire distribAssessment
uted in the end of the workshop.
of activity

Contact

 EUROYOUTH Portugal
 Celina Santos | Sofia Antunes | Susana Morais
 info@euroyouth.org || +351 218870030
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Some photos of the activity

The workshop “EQUAL PAY FOR EQUAL WORK” occurred on the 1st of
February, with 14 participants from distinctive areas and professional paths,
with the support from the Junta de Freguesia da Misericórdia that kindly
allowed us to use of the Espaço de Santa Catarina for this activity.
Participants in this workshop:
 Age range: 30/40
Profile:
 Social workers
 Youth workers
 Trainers / Teachers
 Journalist
Under the project ECDI – Everybody Can Do It, EUROYOUTH Portugal
promoted on the 1st of February the workshop “EQUAL PAY FOR EQUAL
41

WORK”, with 14 participants from distinctive areas and professional paths,
with the support from Junta de Freguesia da Misericórdia that kindly allowed us to use the Espaço de Santa Catarina for this activity.
After the group activity, the participants were invited to think and discuss
about the wage differences between men and women in Portugal. The debate was intense and focused on different gender inequalities, because it is
difficult to separate work from social and personal living.
The conclusion is unequivocal: there is still much awareness and changes to
be made in this sector because women in Portugal and in Europe still earn
between 70% to 90% from what men earn, for doing the same job. And to
this, it is known, we need to add other differences, such as the age.
Despite the activity being organized on a Saturday, the workshop was very
participative and enthusiastic. The cozy space and the coffee break helped
the participants’ motivation and interest.
The activity started with the participants’ presentation, a short presentation
of EUROYOUTH and an explanation about the activity and its objectives.
The activity “EQUAL PAY FOR EQUAL WORK” was adapted by EUROYOUTH from the exercise “Equal Pay for Equal Work” from Compass
Manual, from the Council of Europe. For almost 30 minutes, the participants simulated a working situation, where, for being men or women, for
having different ages and conditions, received different wages for the work
presented.
At the end, the participants could express what they felt during the activity;
discuss the labour reality in Portugal and the salary differences between
men and women, giving practical examples of cases they have lived or eared
about.
At the end, some data and statistics about Portugal and other EU countries
were presented.
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Diversity Game / Walk a Mile
in My Shoes
Proposer
Learnmera Oy. Finland
Ideal number Group activity, 10 to 15.
of
participants
Level of com- Intermediate
plexity
Aim of activity The objective is to raise awareness of issues regarding
diversity and equality.
Specific objec- The specific objective is to raise awareness and interest
tives of the in issues regarding diversity and equality, whether it is
activity
gender, race, culture, age, religion, sexuality etc. and to
try to identify with people different from you. The aim
is to grow tolerance through awareness.
Materials to Diversity Flashcards (by social partner Learning for Inbe used
tegration ry a Finnish NGO)
http://www.lfi.fi/material/language-games-for-teens
Description of Depending on the size of the group, the game can be
the activity’s played with the whole group or with small groups.
steps
The group members stand up. They are given one Diversity Card from the pack, with the identity of a person. The group members stand in a row against the
back wall, and the leader of the game starts reading out
statements (in the attachment). E.g.
You can vote in national and local elections.
You can travel freely to other countries.
If the person feels like their new identity is able to do
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what is stated, they take a step forward.
After all the statements have been read (the game leader can invent new ones as well), the participants introduce their identities, and the whole class discusses why
some people are many steps ahead of others, and why
some are left far at the back.
The game can be played several times with different
groups of people.
Link
to
the
flashcards:
http://www.lfi.fi/material/language-games-for-teens
Game Questions:
TAKE A STEP FORWARD IF...
You can use all forms of public transport.
You can vote in national and local elections.
You can travel freely to other countries.
You can purchase alcohol.
You can drive a car.
You can get a passport.
You can adopt children.
You can get a job.
You can party in the local pub/night club.
You can dress as you like when out in public.
You have never encountered any serious financial difficulty.
You have adequate social and medical protection for
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your needs.
You can celebrate the most important religious festivals
with your relatives and close friends.
You feel your language, religion and culture are respected in the society where you live.
You feel that your opinion on social and political issues
matters, and your views are listened to.
Other people consult you about different issues.
You know where to turn for advice and help if you need
it.
You have never felt discriminated against because of
your origin.
You can go away on holiday once a year.
You can invite friends for dinner at home.
You have an interesting life and you are positive about
your future.
You feel you can study and follow the profession of
your choice.
You are not afraid of being harassed or attacked in the
streets, or in the media.
re- The activity’s result is awareness of diversity and equality issues, social problems and limitations..

Activity’s
sults
Total time
to complete
activity
Evaluation/
Assessment of
activity

About 1 h—1 h 15 mins
People’s responses to the game were positive – they feel
more aware of diversity issues and rights they usually
take for granted.
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Equality in Finland Quiz
Proposer
Learnmera Oy. Finland
Ideal number Group activity, 4-5 members per group
of
participants
Level of com- B1-B2 language levels Intermediate
plexity
Aim of activity The objective is to raise awareness and interest in issues regarding equality in Finland in the past and at
present, as well as differences between the partner
countries regarding equality issues.
Specific objec- The specific objective is to raise awareness and interest
tives of the in issues regarding equality in Finland, and to initiate
activity
discussion about issues such as women in politics,
women in higher education, maternity and paternity
leave and the differences between the partner countries.
Materials to Worksheets (Quiz), paper and pens
be used
Description of The learners are divided into groups. Each group will
the activity’s get a worksheet with the Equality in Finland Quiz presteps
pared by the Finnish partner.
The groups have 15-20 minutes to discuss and decide
on the answers for the quiz.
After the groups are ready, the leader of the activity
reads the questions and answers and marks the points
for each group. The winner is announced.
After the quiz, the groups have a short discussion about
the results, what surprised them and why. Then the
groups write down some opinions regarding the
themes of the quiz (women in politics, women in high-
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er education, maternity and paternity leave), and discuss how these differ in Finland and their own countries. This activity should take approx. 20 mins.
Last, these themes are brought up by the leader and
discussed briefly between all the groups. The leader
collects the opinion sheets.
EQUALITY IN FINLAND QUIZ
1. What year did Finnish women get the right to vote?
a) 1906
b) 1916
c) 1926
d) 1936
2. In 1980, what was the percentage of women in the
Finnish parliament?
a) 10 %
b) 25 %
c) 30 %
d) 45 %
3. In the 1930s, what was the percentage of women
studying for a degree in higher education institutions?
a) 10 %
b) 25 %
c) 30 %
d) 45 %
4. Who can receive the maternity allowance from the
Finnish government?
a) All expectant mothers covered by the Finnish
social security system who are in a permanent
employment relationship.
b) All expectant mothers covered by the Finnish
social security system who are in a permanent
employment relationship or self-employed.
c) All expectant mothers covered by the Finnish
social security system, also students and unemployed women.
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d) All expectant mothers covered by the Finnish
social security system, except for students.
5. For how many days does the Finnish government pay
maternity allowance to expectant mothers?
a) 25 working days
b) 75 working days
c) 105 working days
d) 200 working days
6. How many days maximum is the paternity leave in
Finland?
a) 20
b) 40
c) 54
d) 65
7. In 2012, what was the percentage of women studying
for a degree in higher education institutions?
a) 25 %
b) 45 %
c) 54 %
d) 72 %
8. In 2013, what was the percentage of women in the
Finnish parliament?
a) 25 %
b) 32 %
c) 43 %
d) 55 %
ANSWERS:
1.

a) 1906

2.

c) 30%

3.

c) 30 %

4.
c) All expectant mothers covered by the Finnish
social security system, also students and unemployed
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women.

Activity’s
sults

5.

c) 105 working days

6.

c) 54

7.

c) 54 %

8.

c) 43 %

The activity’s result is awareness regarding equality and
re- related issues in Finland, and differences between partner countries in terms of themes related to equality. A
written opinion sheet by the learners will be produced.

Total time
to complete
activity
Evaluation/
Assessment of
activity

About 1 h—1 h 15 mins
Will be conducted by the Finnish partners on site
The facilitator can design appropriate feedback methods, according to country and setting.
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Equality Videos
Proposer
Learnmera Oy. Finland
Ideal number of participants
Level
of
complexity
Aim of activity

Group activity, 4-5 members per group

Specific objectives
of
the activity
Materials to
be used
Description
of the activity’s steps

The specific objective is to raise awareness and interest
in equality issues and to initiate discussion about different aspects of equality through media.
Computers and internet, paper and pens

B2-C1 language levels

Advanced

The objective is to raise awareness and interest in issues
regarding equality, familiarising ourselves with what
kind of media is available regarding equality..

The learners are divided into groups. Each group will get
a worksheet with the Equality in Finland Quiz prepared
by the Finnish partner.
The groups have 30 minutes to
1) look for a video online / on YouTube or select one of
the videos provided
2) write a short summary of the video
3) discuss the topic and the group’s opinion on the issues discussed on the video.
After the groups have prepared their presentations, the
group shall present a summary of the video and discuss
their findings / opinions on the topic.
Last, each video is shown and discussion is open for all
participants Suggestions for videos:
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 Workplace
Gender
Equality
https://www.youtube.com/user/WGEAgency
 Identifying and Addressing a Gender Pay Gap
https://www.youtube.com/watch?v=2TUTI8K2Xxg&li
st=UUeN2fasKhKMtr9QYC8BFQRA
 Why
is
There
a
Gender
Pay
Gap?
https://www.youtube.com/watch?v=Em38TxnyfWQ
 Gender
Equality
https://www.youtube.com/watch?v=j85fGU3PeeY
 The Gender Equality Paradox - Documentary NRK 2011
https://www.youtube.com/watch?v=p5LRdW8xw70
 Malala
Calls
for
Girls
Education
https://www.youtube.com/watch?v=AZ1l85dvs4s&list
=PLopq6yGfmFAsC_uS4EEnoo0PfzZ-oR9Di
 Record inequality between rich and poor
https://www.youtube.com/watch?v=ZaoGscbtPWU
 Understanding the Complexities of Gender: Sam Killermann
https://www.youtube.com/watch?v=NRcPXtqdKjE
 Closing
the
Gender
Gap
https://www.youtube.com/watch?v=RG_P5ja-oO0
 Gender
Stereotypes
within
Disney
Movies
https://www.youtube.com/watch?v=5oyGGwjPbLw
 Top 10 Most Sexist Commercials of All Time!
https://www.youtube.com/watch?v=ibugG89odt0
The activity’s result is awareness and discussion regardActivity’s reing themes related to equality. The written material
sults
produced by the groups shall also be collected.
Total time
to complete About 1 h 30—2 h
activity
Evaluation/
Will be conducted by the Finnish partners
Assessment
The facilitator can design appropriate feedback methof activity
ods, according to country and setting.
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Film Festival: “Building gender
equality”
Proposer
Ideal number of participants
Level of complexity
Aim of activity

IES Jacarandá, Brenes (Spain)
Group work with 2-4 groups, each group has 4-6
members
Easy to medium-advanced
The objective is to acknowledge and discuss
about gender roles, stereotypes, men and women’s expectations, etc.

Specific objectives of The specific objective is to stimulate discussion
the activity
and awareness about men and women’s status in
society, but also about stereotypes, expectations
regarding gender
Materials to be used
Video camera, computer and software to make
video montages
Description of the ac- Make a short film for a maximum of five
tivity’s steps
minutes. The primary objective is to demonstrate those aspects of gender discrimination
that are not visible. This can be the documentary format, advertisement, movie, etc.. Each
group will make their recording and once made
they will be edited on the computer. A videoforum will be organized to show the films and
when the films are over we will discuss their
content and their relationship with the guidelines on gender equality.
Activity’s results
Total time
6 hours
to complete activity
Evaluation/
Assessment of activity
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Flashcards: Gender equality
discussions and debates
Proposer
Learnmera Oy. Finland
Ideal number Group activity, 4-5 members per group
of participants
Level of com- B1-B2 language levels Intermediate
plexity
Aim of activity The objective is to discuss and debate differences in
gender roles and to be able to take and defend the opposite point of view objectively when asked.
Specific objectives of the
activity
Materials
to
be used

The specific objective is to raise discussion and awareness as well as adding more questions for discussion
and topics of debate related to equality.
Flash cards, paper and pens.

The flashcards will be available online, requests to marjaliisa@learnmera.com
Description of Each group will get a set of flash cards prepared by the
the activity’s Finnish partner. The group will answer the questions
steps
together or conduct debates with the topics in the
cards. During the time the group is working on the
cards, one of the group members keeps track of key
words associated with the topics and writes them down
on a paper.
After all the cards have been discussed (or an agreed
period of time has passed), the partners together work
on additional questions or statements that have associations with what has just been discussed.
The outcome of the discussions should be submitted in
the form
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1. Question: e.g. What is the situation in your home
country regarding....?
2. Statement: We believe that....

Activity’s
sults

There can be as many questions and statements as the
partners have time for.
The activity’s results can be made into new discussion
re- and debate cards or worksheets. A bank of keywords/vocabulary, and of questions will develop for
ongoing usage.

Total time
to
complete About ½-1 hour
activity
Evaluation/
Assessment of The workshops have received positive feedback.
activity
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Gender and Advertising
Proposer
Accentuate UK
Ideal number of participants
Level
of
complexity
Aim of activity

Up to 20, mixed gender, aged 16+

Specific objectives
of
the activity
Materials to
be used
Description
of the activity’s steps

To consider whether there are shared meanings placed upon what we see and whether these constitute representations of reality.
Pictures, pen and paper.

Intermediate.
To describe specific elements of images objectively and to
identify subjective interpretations of those images.

In groups of 2 , discuss and write down what they see in a
selection of perfume adverts. E.g. gender, hair, gesture, facial expression, location.
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In mixed gender groups of 4, discuss the relationship between text and picture (Hello Boys).

Compare that image with the next (of Matthew McConaghy).

Feedback to the whole group from 5 representatives.
Whole group to consider next image (male group with
woman), starting with what can be observed and then suggesting narratives or stories about what has happened and
continue with anticipated action.
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Back to groups of 4 but with changed membership. Consider the Sari woman. Write down the setting and objects in
the picture. Write a paragraph together telling a story integrating this image.

Within the groups, identify the different locations in the
two halves of the 'Mad Men' advert. If the men and women
swapped locations, what would be the impact?

58

Feedback amongst whole group.

Everybody consider the 'Sex in the City' images, identifying
differences in hair, clothing and facial expressions.

Contrast the physical posture of the women on the album
cover (Ice T) and the Danish anti-trafficking campaign image.
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Move to more didactic instruction, introducing the learners
to the work of Erving Goffman and Laura Mulvey (the Male
Gaze) and two examples of semiotic analysis, one from the
1970's, regarding domestic violence, and ending on a
somewhat bizarre/humorous pickle advert.
Distinguished sociologist Erving Goffman noted that women in photographs are often portrayed in compromising or
submissive situations such as having the head turned upwards to expose the neck or in contorted stances often with
light self-touching. Such poses invite the gaze of the viewer
and
make
the
subject
of
the
photograph
seem vulnerable and exposed to sexualization.

Advertisement from Maybelline, 1970's
Clearly the woman pictured is content with her black eye
and willing to accept spousal abuse. Shame on Maybelline
for even promoting such a controversial issue as this being acceptable because there is nothing acceptable about
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spousal abuse. This ad tells women that their roll in the
marriage or relationship is to be submissive and it is better
to accept the domination because Maybelline offers the
perfect concealer with micro minerals to help the abused
woman continue living the life in a perfect relationship,
concealing to anyone that there is a form of abuse taking
place. Maybelline is suggesting with this advertisement
that the abused individual should conceal it and get on
with life but just don't do anything to upset your significant
other but if you do Maybelline is there to help. This clearly
sends the wrong message to women by stating one should
accept the abuse. Maybelline surely feels that there is a
market for this product simply because they want to help
the abused hide the ugly truth and clearly no indication
that Maybelline feels relationship abuse is wrong, unacceptable and should never be tolerated in any form, physical or mental.

This is a picture advertising a pickle. What does a pickle
have to do with a goose portrayed as a sexy woman? Nothing, but it does get the viewer attention, especially if the
viewer does not know French and does not realize that this
is a food advertisement. Goose must be a favorite dish to
the French cuisine in order for this advertisement to make
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this goose appeasing to the viewer eye as sexy and already dressed for the kill. Clearly there is the absence of
respect for women as they too must be thought of as
a delightful dish and go well on the side as a pickle does
with a sandwich. The woman's head has been replaced by a
land and water fowl which gives the impression that women are no different than animals and should be treated as a
non-intelligent mammal and if served properly can bring
delight to the taste bud. The Goose/woman is looking away
from the viewer and is just an object to be looked at as if
one is looking at a painting in art gallery
Activity’s
results

Students practise relaying detailed info in feedback session.
Detailed analysis of what constitutes representations of reality

Total time
to complete Two hours
activity
Evaluation/
Assessment Positive
of activity
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Gender crossword
Proposer
SA Tõstamaa Mõis – Tõstamaa, Estonia
Ideal number of participants
Level of complexity
Aim of activity

Groupwork with 2-4 groups, each group has 46 members
Easy to Intermediate
The activity’s objective is to acknowledge and
discuss about gender roles, stereotypes, expectations to the men and women, etc.

Specific objectives of the The specific objective is to raise discussion
activity
and awareness about status of men and women in society, but also about stereotypes, expectations regarding the gender
Materials to be used
Blackboard or white board with writing tools
Description of the activ- Each group has got the word, for example “Esity’s steps
tonian man” and according cross word rules
the group has to start to add words which
should describe Estonian men. It should look
like that:
E
S

E

R

I

O

U

S

O

V

E

R

T
O
N
I
L

A

Z

Y

I

N

T

R

M
A
N
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T

Activity’s results
Total time
to complete activity

The first word should be chosen according to
the aim of the discussion (stereotypes, expectations, problems with gender or etc) and the
group have to start to add topic related words
and afterwards they will explain their crossword to other groups.
The activity’s result is to show
Depending on how many crosswords will be
used 30 minutes till 1 hour 30 minutes
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Gender Equality – Demystifying
myths and pre-conceptions
Proposer
EUROYOUTH Portugal
Ideal number of participants
Level
of
complexity
Aim of activity

20 participants, 2 groups of 10 people each.

Simple
Raise awareness about gender equality, the pre-conception
about roles, professions and behaviours and differences
between sex and gender

Specific ob-  Promote reflection and debate about gender equality
jectives
of  Raise awareness about the different roles men and
the activity
women take in society
 Promote discussion and debate about the behaviours
tolerated and socially accepted in men and women
 Understand the differences about sex and gender, as
biological and social cultural matters
 To promote communication skills, assertiveness and
capacity of argumentation
Materials to  White board and Markers – All materials used are availbe used
able in
http://euroyouth.org/images/stories/Docs_Download/
Workshop.EUROYOUTH_-_Gender_-_materials.pdf
 European Youth Centre Budapest (2002), Compass - A
manual on Human Rights Education with young people, Strasbourg: Council of Europe Publishing http://eycb.coe.int/compass/
 Omambia, David(Consultant) (2003), Compass Gender
Training Material, USAID http://pdf.usaid.gov/pdf_docs/PNADB194.pdf
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 Rojão, Graça et al (2011), Coolkit - Jogos para a NãoViolência e Igualdade de Género, Covilhã: CooLabora,
CRL - http://www.coolabora.pt/publicacoes/coolkit.pdf
 Perfil (s.d.), ExpressARTE - Recursos Didácticos para
Aprender a Ser Mais, Lisboa: PERFIL - Psicologia e Trabalho. Lda. –
http://www.perfil.com.pt/equal/expressarte/Apresenta
%C3%A7%C3%A3o%20do%20 projecto%20humanus.pdf
Description
 Presentation: Explain the context of the activity - proof the activiject ECDI, the trainers and objectives of the session
ty’s steps
 1st activity – different roles and activities
Write randomly on the white board the different roles
and activities:
o Roles: Chef , Housewife, Nurse, Tailor, Community Leader, Accountant, Mother, Union Organizer, Politician, Head of the Family, Breadwinner
o Activities: Sewing, Carrying heavy things, Operating machinery, Cooking, Selling, Basket weaving,
Talking, Planting vegetables
Give around 20 minutes for the group to discuss
amongst themselves and to indicate which roles and
activities are more likely to be associated to men and
to women.
After they present the results, discuss with the group
their choices and promote a debate about why the
different roles and activities are more likely to be related to men or to women. Ask the participants to
give examples of situations they have seen or lived.
During the discussion, try to demystify preconceptions, provide different points of view and
give examples of different situations.
 2nd activity – Tolerated behaviours
Write on the white board a certain number of behav-
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iours/attitudes and let the group decide, in consensus,
whether they are acceptable or not in men/women:
o Behaviours: Bad presentation, messy hair, dress
badly, aggressiveness, bad smelling, drunkenness,
talk in slang, speak loudly, using excessive body
language, invade the personal space of someone
without knowing him/her very well
Discuss with the group the results and try to understand
why some are more tolerated behaviours in men and
not in women.
 3rd activity – Gender and Sex
Divide the white board in two columns and name them:
Gender and Sex
Ask to the group to give different characteristics they
associate to either man or woman and write them on
the column they have identified: gender or sex.
At the end, promote the debate about what is sex and
what is gender, explain the differences and give historical and social cultural facts.
 4th activity – Gender equality - be against or in favour
Divide the group in two. Randomly decide who will be
the group to argue positively and the group who will argue against a given situation or statement. The group in
favour must only provide arguments in favour of the
situation, the group against must only provide negative
arguments. The position (favour/against) of the groups
will change with each situation/statement, in order to
give the opportunity for both groups to argument positively or negatively, adopting the different roles.
The trainer must make sure that all participants take
part in the debate and that they provide arguments in
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favour or against.
The objective of this activity is to stimulate the capacity
to debate, exchange and express ideas, arguments, raise
assertiveness, but always focusing on the Gender Equality theme.
Possible situations/statements to give to the groups to
debate:
o Equal participation of man and woman in politics
o The sharing of the children's education between
mother and father
o the sharing of domestic affairs between man and
woman
o Equal pay for equal work of man and woman
At the end of the activities, the trainer must promote
the debate with the whole group: how did they feel
when they had to argue against a situation that they are
favour, if it was hard or easy to argue, what was the
hardest situation, what is the group's idea about the
matters that arose, have they ever discussed these issues, did they already have an opinion and, if yes, did it
change?
 Activity evaluation – 5mn
 Pictures of:
 Whiteboard with the indications of the participants’
Activity’s reopinion, during the different activities
sults
 The participants while executing the different tasks
 Immaterial results:- reflexion and changes on gender
equality issues and concerns.
150 minutes
 10 minutes - presentation of the session
 45 minutes - 1st activity
Total time
to complete
 20 minutes - 2nd activity
activity
 20 minutes - 3rd activity
 45 minutes - 4th activity
 10 minutes – evaluation
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Evaluation/
Assessment
of activity

Contact

 The evaluation will be done by posting the following
questions:
o Was the duration and methodology of the workshop appropriate?
o Did the trainers know the theme and transmit
the information in an interesting way?
o Was the theme relevant for your day to day life?
o Do you think these discussions changed your way
of thinking? Will they have an impact on your
day to day life?
 The participants can respond placing their arms in
three different positions: low, if they don’t agree, middle, if they agree, high, if they totally agree.
 The facilitators will take photos of the result.
 EUROYOUTH Portugal
 Celina Santos | Sofia Antunes | Susana Morais
 info@euroyouth.org || +351 218870030
Some photos of the activity

The workshop took place on the 19th of February, with an Adult Education
and Training Class of Geriatrics, professional level 2 – 9th grade, in the
Amadora’s Employment and Professional Training Center.
The group was composed by 20 people, mostly women, only 4 men were
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present.

1. Was the duration and methodol- 2. Did the trainers knew the theme
ogy of the workshop appropriated? and transmitted the information in
an interesting way?

3. Was the theme relevant for your 4. Do you think the changes these
day to day life?
discussions operated in your way of
thinking will have an impact on
your life?

Last February 19, EUROYOUTH, local partner in the project ECDI – Everybody Can Do It, developed a workshop in Amadora’s Employment and Professional Training Center about the theme “Gender Equality: Demystifying
myths and pre-conceptions”.
The group involved was an Adult Education and Training Class of Geriatrics, professional level 2 – 9th grade.
During the three hours of workshop, four activities were developed with
the aim of facilitating new approaches to gender issues.
Using day to day examples, the adult trainees could understand how, even
today, different roles are demanded for different gender.
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The workshop was very participative and animated. The 16 participants let
themselves feel involved with the different activities and actively contributed to all the discussions.
The first activity developed concerned the attribution of specific roles/jobs
or activities to either men or women. Several examples were used: doctor or
professor, arranging flower bouquets or cleaning a house.
The participants were always invited to intervene and, through the sharing
of daily experiences, the pre-conceptions in constructing and distributing
gender roles were discussed.
The second activity focused on the behaviours and attitudes that are differently allowed to men or women. From the discussion, it was possible to
conclude that even today women are still very “controlled” socially.
The third activity contributed to the participants knowledge, confirming or
realizing that sex and gender are not the same thing. It was clarified that
the first one is purely biological and that the second one is socially and culturally constructed.
Lastly, there was a debate around four specific issues that relate to the interventions of men and women in both the public and private space. With
this activity, it was possible to contribute to the development of argumentation skills and deconstruction of arguments in favour and against the initial statements.
The final evaluation of the activities and the workshop was very positive.
The participants confirmed that they had acquired new skills that allow
them to recognise their pre-conceptions and deconstruct them in order to
promote better social relations in general and more specifically between
men and women.
The workshop was designed using the following documents: “Compass
Gender Training Manual”; “ExpressARTE - Recursos Didácticos para
Aprender a Ser Mais” e “cooL kIt Jogos para a NÃo-Violência e Igualdade de
Género”.
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Gender Equality – Work and
babies
Proposer
EUROYOUTH Portugal
Ideal number of participants
Level
of
complexity
Aim of activity

About 40/ 60 participants (EUROYOUTH informal meeting
participants)
Level 2
 Raise awareness about gender equality, about a woman's
right to reproductive choice and the right not to be dismissed on the grounds of pregnancy, maternity leave
or/and marital status
 Create critical thinking in gender issues.

Specific ob-  Promote reflection and debate about gender equality
jectives of  To develop knowledge about women's reproductive
the activity
rights
 To attempt to make participants appreciate what it feels
like to be discriminated against
 To promote equality, justice and responsibility
 To promote communication skills, assertiveness and capacity to argumentation.
Materials to  Copy of the story (2 copies per group)
be used
 European Youth Centre Budapest (2002), Compass - A
manual on Human Rights Education with young people,
Strasbourg: Council of Europe Publishing http://eycb.coe.int/compass/
 All materials are available for download in –
http://euroyouth.org/images/stories/Docs_Download/W
orkshop.EUROYOUTH_-_Work_and_babies__materials.pdf
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Description Ice breaker activity – untie the knot (10 minutes):
of the activ1. Organize the participants in two big circles (of about
ity’s steps
25/30 people each) and tell them to look to and memorise the person on their right and on their left.
2. After that, tell everyone to go around the room until you,
the facilitator, say stop.
3. When stopped, the participants must try to find a person
that was next to them. Giving a maximum of two steps,
hold hands again.
4. After everyone is holding hands, and without letting go
of the hands, try to untangle the knot and get back to the
circle.
Second activity - Gender Equality – Work and babies
(60 minutes)
1. Presentation: Explain that the activity involves a roleplay about the issues of women's re-productive rights at
the workplace.
2. Conduct a short brainstorm about women's reproductive
rights so participants understand the term.
3. Divide the participants into four groups and, with the
short stories in a bag, ask the groups to randomly choose
a paper (that contains the story).
4. Help each group to understand the background scenario
for the role-play:
a. "Maria has been unemployed for almost a year and
is looking hard for a job. Ten days ago she went for
an interview for her dream job - it was exactly
what she was looking for! Everything went well
and she was offered the position. The company
asked her to have a meeting with Mr. Pinto, the
personnel officer in order to sign her contract.
She had already discussed her duties and other
job-related issues at the interview. Just as Maria
was about to sign the contract, Mr. Pinto said that
a condition of the job was that she signs a declaration that she will not have a baby for the next two
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years."

5.

6.

7.

8.

b. “There is a vacancy at a managing position in the
company and Mr. Pinto is in charge of choosing
the right person for the job. The job is of considerable responsibility and the person who will do it
must be willing to give some more of their time
than usual. There are only two possibilities: Ana or
Pedro, they are both 30 years old, and are experiencing recent parenthood.”
In their small groups, give participants ten minutes to
decide on an ending for the story and to develop it into a
role-play.
The role-play A. should start with the meeting between
Maria and Mr. Pinto and should not last more than five
minutes.
The role-play B. should start with a meeting between Mr.
Pinto, Ana and Pedro, where it will be explained who and
why the person was chosen.
Invite each small group to present their role play. Keep
comments for the debriefing.

Debriefing (20 minutes)
1. Begin with a round of feedback from each of the four
groups about how they developed their role-plays together
with comments from the others. Then go on to talk about
the implications and what should be done about discrimination of this sort.
 Was anyone surprised at the situation? Does it
happen in your country?
 How did the groups decide what the outcome
should be?
 Were the endings realistic? What were the good
points - and weaker points - about the ways the
situation were handled? How hard is it to be assertive in such situations rather than aggressive or
submissive?
 In your country, what rights do women have in the
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Activity’s
results





Total time
to complete
activity


Evaluation/
Assessment
of activity


Contact






workplace when they get pregnant?
 In your country, are men and women differentiated in work access?
 Why would the company want to impose such a
condition on Maria? Is it fair? Why? Why not?
 What justification would the company have to give
in order to choose Pedro instead of Ana, just because he is a man?
 Were any human rights violated? If so, which
ones?
 For situation A. if Maria were a man, would the
same thing happen? Why? Why not?
 In what ways do men see this issue differently
from the way women do?
 What do you think can be done to promote and
protect women's reproductive rights?
Pictures / Film of the role play
Immaterial results – opinion reflexion and changes in
what concerns gender equality issues.
100 minutes
 5 minutes – presentation of the session
 10 minutes – Ice breaker activity – untie the knot
 5 minutes – presentation of the second activity
 60 minutes – Gender Equality – Work and babies
 20 minutes – Debriefing
The evaluation will be done by posting the following
questions:
o Did you enjoy the exercises proposed?
o Do you think they contributed to your awareness
about gender labour issues?
o Did the facilitators know the theme developed
during the session?
The participants can respond placing their arms in three
different positions: low, if they don’t agree, middle, if
they agree, high, if they totally agree.
The facilitators will take photos of the result.
EUROYOUTH Portugal
Celina Santos | Sofia Antunes | Susana Morais
info@euroyouth.org || +351 218870030
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Some photos of the activity

Under the European project ECDI - Everybody Can Do It, EUROYOUTH
Portugal promoted an activity to raise awareness to gender issues: gender
equality – work and babies.
The workshop took place last April 10th, during an informal meeting with
European Mobility Projects participants from Spain, Italy, United Kingdom
and Ireland.
The workshop had three distinct stages:
* First, to facilitate greater involvement, the participants were invited to
“Untie the human knot”.
* Second, distribution and dramatizing of the cases for posterior debate.
The participants were divided into four groups and each group gave an
ending to the story and showed it to the other participants. The cases were:
A – signature of a work contract that also enforces to commit to not having
children for two years and B – one job placement, two candidates with
similar competences, each one with a small child, just one difference: one is
a man and the other a woman.
* Third, debate about the endings suggested by each of the groups and
about the labour reality in each of the countries. There was also debate
about the differences that persist in the ways that employers treat women
and men that want to have children and about the conciliation between
personal and professional living. (Work-Life Balance)
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The participants' evaluation was very positive, ending the workshop with
the acknowledgement that it is the new working generation that has to
contribute to the change of mentality and to the implementation of good
practices and rules that ensure equal treatment towards working men and
women.
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How to deal with companies
about the theme of gender
equality?
Proposer

Ideal number of participants
Level
of
complexity
Aim of activity

Mission Locale de l’Agenais, de l’Albret et
du Confluent. France
0-10

There is no complexity.
To change the perceptions of the company about gender
equality.

Specific ob- To identify best practices and representations of the
jectives
of company about gender equality.
the activity
To change the perceptions of the company about gender
equality.
Materials to Survey to companies.
be used
An argument.
Description
1. Creating a survey to identify the practices and repreof the activisentations of the company about gender equality :
ty’s steps
 Proportion of men and women in the company.
 Participation in the itineraries of young women /
men.
 Recruitment of men and women in the company.
 Upcoming projects, prospects and development of
the company.
2) Working on a pitch to encourage employers to change
their perception and to recruit women.
Activity’s results
Total time
 1/2 day to create the survey
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to complete 
activity

Evaluation/
Assessment

of activity

Contact

1/2 day to create the pitch

It’s very important and useful to sensitive the employers on the topic of gender equality
Some difficulties to change the opinions and ideas of
some employers
Mission Locale de l’Agenais, de l’Albret et du Confluent
Virginie LE CORRE-STEINBACH
+33 5 53 47 01 95
documentation@mission-locale-agen.org
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Human Rights
Proposer
Usak Milli Egitim Mudurlugu
Ideal num-  25-30
ber of participants
Level
of  Over 18 years of age,
complexity
Aim of activi- 1. Understand the meanings of human rights.
ty
2. Explore the human rights from UN and EU.
3. Reinforce the human rights in society.
Specific objectives
of
the activity
Materials to
be used
Description
of the activity’s steps

The activity’s specific objective is; to understand the relationship between human rights and GBV. (Genderbased violence)
Flip chart, pens, A4 paper.
1. Write “Human Rights” on the flip chart. Ask
participants who has human rights and write their
responses on the paper. Discuss the concept that
everyone has human rights.
2. Ask the respondents who or what grants human
rights. Discuss the concept that nobody has to give these
rights to you because you have them automatically from
birth.
3 Ask participants for examples of human rights and
write their responses on the paper.

4. Ask how these concepts apply to refugees and IDPs in
camps. (Internationally Displaced Persons)
5. Discuss.
Activity’s re- All acts of GBV are violations of fundamental human
sults
rights. This session briefly explores human rights in the
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context of GBV, which is another basic concept or principle that will lead participants to a clear understanding
of the meaning of “gender-based violence.”
Total time
to complete 30 minutes to 1 hour 30 minutes
activity
Evaluation/
Reflections: Ask each other what they think about the
Assessment
workshop and what they learnt.
of activity
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If I would be…
Proposer

SA Tõstamaa Mõis – Tõstamaa, Estonia

Ideal number
of participants
Level of complexity
Aim of activity

10 – 20 participants, age: 14 or older.... It would be recommended to have men and women in both groups
Medium/Intermediate

Specific objectives of the
activity
Materials
to
be used
Description of
the activity’s
steps

The specific objective is to raise discussion and awareness about stereotypes and expectations regarding gender
Paper, pencils, board to make conclusions

Activity’s
sults

The activity’s objective is to acknowledge and discuss
gender roles, stereotypes, expectations of men and women, etc.

Each participant has to imagine what he or she would
like to experience during one day/week/month or year if
he or she would be in the opposite sex. Second task is to
imagine what the participants would change of obligations, expectations, and roles in family, society if they
would be in the opposite sex.

After writing down the main things being in the opposite
sex all participants present their thoughts and in followup discussion they will discuss possible differences of
their perspective to see their present situation as women
or men. Discussion includes awareness about stereotypes
and expectations regarding the gender.
The activity’s result is to understand how differently we
reexperience our life in the opposite sex, in a different gender.

Total time
to
complete Depending on number of participants 1,5 till 2,5 hours.
activity
Evaluation/
This task demand openness and imagination to picture
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Assessment of one’s own into opposite sex. Some participants may find
activity
it to be too difficult. Group work needs time to warm up
and follow up discussion.
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Is this love? To discuss about
gender violence!
Proposer

Ideal number of participants
Level
of
complexity
Aim of activity

Ştefan Procopiu” High
School – Vaslui, Romania
15-20 participants

Medium/Intermediate
To encourage critical thinking and reflection on the connection between gender stereotypes and gender violence;

Specific ob-  Improve knowledge of the causes, forms and consejectives of
quences of gender violence;
the activity  Analysis of the most popular myths about gender violence;
 Improving the ability to propose solutions to reduce
gender violence;
 Developing the ability to distinguish between conflict
and violence;
 Understanding how cultural factors, institutional and
social factors contribute to the perpetuation of violence
in couple relationships;
 Awareness that gender violence is a social problem and
a violation of human rights;
 Increase the understanding and awareness of the consequences of gender violence;
 Understanding the issues a woman, victim of gender
violence, faces;
Materials to Flip-chart sheets , flip-chart, markers, tokens
be used
Description Exercise 1. ”Myths and realities about gender violence”
of the activ- (20-25 minutes)
ity’s steps
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The facilitator prepares the tokens with chores. Each participant chooses a token and will state his opinion about
the statement on the token ("I do not/ I agree with this
statement because ....." / "I completely disagree with this
statement ..." and so on). The facilitator can intervene with
various questions (Where does this stereotype come form?
, How does this stereotype affect your life?) Or with more
information about domestic violence (eg, statistical information about domestic violence).
MYTHS ABOUT GENDER VIOLENCE
1.Domestic violence takes place only in poor families or
those without education.
2.Some women deserve violence because they ”ask for
it”.
3. The most violent men are under the influence of
drugs or alcohool.
4. The man cannot control his aggressive tendencies.
Anger or alcohol make the man lose control
5. The aggressive men are mentally ill or they are persons who are not socially integrated.
6. Violence against women is not a social problem, it ia
a problem between husband and wife.
7. Gender violence is not a serious problem. It is just a
„quarrel between lovers”, because any couple sometimes argues.
8. Gender violence happens only in a low percent of the
total of relationships.
9. Stress and anger lead to violence.
10. Men can not be the victims of violence.
11. Women like to be beaten by their men because otherwise they would leave.
12. The man has the right to „ discipline” his partner for
an inappropriate behaviour.
13. A man still can be a good father even if he beats the
mother.
14. The abused woman can stop the abuse..
15. The persons who abuse always have an abusive behaviour towards their partner.
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At the end of the exercise, the facilitator can underline
some conclusions related to gender violence.
 What is the difference between domestic violence and
gender-based violence? After hearing the responses of
the participants, the facilitator highlights the characteristics of the two types of violence. From a legal perspective, domestic violence is defined as any physical or verbal action committed by one family member against
another member of the same family. Domestic violence
is a crime and punishable by law (for example, in Romania, domestic violence is sanctioned from 2000).
Sexual violence or gender violence is the type of violence against a person on grounds that have to do with
gender or sex of a person. The main victims of gender
violence are girls and women.
 Gender violence is not a quarrel between lovers! What
is the difference between conflict and violence? After
hearing the responses of the participants, the facilitator
emphasizes the characteristics of the conflict, namely
violence:
 The conflict involves: the consent, equality of
parties involved, "they" earn alternatively, there is
no humiliation for the loser.
 Violence involves: no consent, there is inequality,
one party dominates, and some suffer various
consequences (physical, emotional, financial etc.)
Is controlled by one party and other topics.
Exercise 2. ”Whose to blame? The causes of gender violence” (20-25 minutes)
 What do you think are the causes of gender violence?
After hearing the responses of the participants, the facilitator offers some information about the causes of
gender violence. It is believed wrongly that violence is
caused by financial shortages or excessive alcohol consumption. Even though they may be risk factors, the
main causes of violence are totally different. Numerous
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studies have shown that violence against women is a
"manifestation of unequal power relations between men
and women." Therefore the essential causes are related
to the beliefs and perceptions we have of men and
women in society. If you think that being a man means
to dominate and control the other and the woman is to
accept a subordinate role, then the chances of getting
into an abusive relationship are high.
 The participants are divided into two groups. Each
group receives a sheet of flip chart and markers. The
first group has the task to identify cultural factors that
contribute to the perpetuation of violence in couple relationships (factors related to language, traditions, male
and female iconic figures, art, norms, values, rituals, religion). A second group will identify social factors / institutional in perpetuating violence in couple relationships (factors related to education, medicine, work,
economy, government, media, police, social services).
Each group chooses a representative who will
presentthe group's ideas. The facilitator highlights the
findings.
Exercise 3. ”The forms of manifestation of gender violence” (20-25 minutes)
 The participants are divided into 4 groups. Each group
receives a sheet of flip chart and markers. Each group
receives the task to identify as many technical terms
which, in their opinion, would fit in Section received:
physical abuse, sexual abuse, economic / financial, emotional/psychological abuse. Each group will select a representative to present their ideas to the group.
 The facilitator may intervene in the presentation by asking some questions, indicating additional information,
highlighting key ideas. After the presentations, the facilitator may ask: "What does an abuser win if he uses the
mentioned tactics?"
 To identify the forms of violence it can be used the
"power and control wheel" which was developed by the
Duluth Intervention Project in Domestic Violence in
87

the United States. The eight segments of the wheel are:
the use of children, using male privilege, economic
abuse, , use of coercion and threats, using intimidation,
emotional abuse, the use of isolation, minimizing, denying and blaming. In the centre of the wheel is left a
small circle where, after completing the 8 segments will
add "power and control". (Information about "power
and
control
wheel"
http://nuepoveste.ro/files/pdf/consiliere_si_terapie_4.p
df,
http://nuepoveste.ro/files/pdf/femei_si_violenta_in_fa
milie_5.pdf).
 Depending on the time he or she has available, the facilitator can present to the participants an alternative to
the "Wheel of power and control" named "Wheel of
equality" in which the eight segments are: economic
partnership, shared responsibility, responsible parenting practices, honesty and accountability, understanding and support, respect, non-threatening behaviour,
negotiation and fairness, and the centre of the wheel is
added
the
word
"equality".
(http://nuepoveste.ro/files/pdf/femei_si_violenta_in_fa
milie_4.pdf)
Exercise 4. ”The consequences of gender violence on
the woman ” (20-25 minutes)
 The participants are divided into three groups. Each
group receives a sheet of flip chart and markers. The
first group has the task to identify the physical consequences of gender violence against women, the second
group the emotional / psychological ones, and the third
group the financial / economic ones. Each group will select a representative to present their ideas to the group.
 The facilitator can intervene in presenting the groups by
asking some questions , mentioning some information,
underlining the essential ideas.
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Exercise 5.”Why leave, why stay?” (20-25 minutes)
The participants are divided into two groups. Each group
receives a sheet of flip chart and markers. The first group
will answer the following question "What are the possible
gains for a victim with children who wants to leave an abusive partner?". A second group will answer the question
"What are the possible losses for a victim with children
who wants to leave an abusive partner?". It will consider
both the victim and children. Each group will select a representative to present their ideas to the group.
 The facilitator may intervene in the presentation of
the group by putting useful questions to clarify certain points of view, an indication of information,
highlighting key ideas:
 Leaving an abusive partner can be extremely dangerous. Many abusive partners threaten and may carry
out their threats to finally find her wherever she goes
 Gains are generally in terms of aspirations / expectations and at the values level; losses usually refer to
the basic human needs to be covered to survive.
Exercise 6. Changing strategies : (30-35 minutes)
 The participants are divided into seven groups. Each
group receives a sheet of flip chart and markers. Each
group should identify possible strategies for action
against gender violence promoted by: state education,
church, family, the media, the civil sector, the economic
sector. Each group will select a representative to present
their ideas.
 The facilitator may intervene in the presentation of the
group by putting useful questions to clarify certain
points of view, an indication of information, highlighting key ideas:
o Prevention of violence is a complex process, and
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to have medium and long-term results need to be
taken at all levels: institutional, social and personal.
Conclusions of the training session (5-10 minutes)

Activity’s
results

Total time
to complete
activity

Evaluation/
Assessment
of activity

The evaluation of the activity (5 minutes)
 Knowledge of the participants of the causes, forms and
consequences of gender violence;
 Encouraging the participants to take part in promoting
gender equality and nonviolence in relationships between men and women;
 Acquisition of strategies of action against gender violence;
 Identify the link between gender violence and cultural,
institutional, social factors;
 Improving social and communication skills;
 Teamwork skills;
 Communication skills in their native language;
140-175 minutes
The participants will answer the following questions :
 What did you like most at today’s activity?
 What word comes to your mind to characterize this activity?
 What you did not like at today’s activity?
 What new thing did you learn today?
 How did you feel today?
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Multi-sector & Interagency Prevention and Response to Gender-based Violence
Proposer
Usak Milli Egitim Mudurlugu
Ideal number of participants
Level
of
complexity
Aim of activity

 25-30 participants

 22 year old or older
1. Understand the different meanings of the English
words “sex” and “gender”
2. Explore social and cultural expectations for males and
females, and illustrate the difference between those
based on sex and those based on gender

Specific objectives
of
the activity
Materials to
be used
Description
of the activity’s steps

The activity’s specific objective is to idendify the difference between Sex and Gender.
Flip chart, pens, A4 papers.
1. On the flip chart, write the word “sex” on the left side
and “gender” on the right side.
2. Ask participants to explain the meaning of these two
words. Write their responses under the appropriate
heading.
3. Ask what the two words mean in their mother tongue
(in groups that include people who speak English as a
second language). Are there separate words that
specifically mean sex and gender in the local language?
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4. Explain the definitions of sex and gender
5. Write on another blank flipchart “Social/cultural
expectations” and divide the sheet into two columns:
one for Men/Boys and one for Women/Girls.
6. Ask participants to tell you some social/cultural
expectations for men and boys in their society.
7. Repeat Step 6 for women and girls
The session as written here includes only one quick exercise on the difference between sex and gender. This
will not be sufficient discussion and analysis for particiActivity’s re- pants who are learning about gender for the first time in
sults
this workshop. You must determine whether your training group needs or could benefit from additional exercises for further analysis of the concept of gender.
Total time
to complete
activity
Evaluation/
Assessment
of activity

30 minutes to 1 hour 30 minutes
Reflections about thoughts of participants. Ask each
what they think about the workshop and what they
learnt.
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My life in a picture
Proposer

SA Tõstamaa Mõis – Tõstamaa, Estonia

The exercise

BAFA-BAFA game – exercise to understand different cultures and possible gender issues
Ideal number Individual work + group discussion
of participants
Level of com- Easy to medium –
plexity
Aim of activity The activity’s objective is to acknowledge and discuss
about gender roles, stereotypes, expectations of men and
women, etc.
Specific objectives of the activity
Materials to be
used
Description of
the
activity’s
steps

Activity’s
sults

The specific objective is to raise discussion and awareness about status of men and women in society, but also
about stereotypes, expectations regarding the gender
Paper, pencils, board to display the drawings
Each participant draw a picture of herself/himself: how
she or he sees her-/himself at the moment. After this
picture each participant will draw a picture of her/him
in her/his dreams where she/he would like to be

After drawing the pictures all participants present their
pictures and in follow-up discussion they will discuss
possible differences of their perspective to see their present situation as a women or men. Discussion includes
the expectations of their dreams and how much it is influenced by society’s expectations and does it have differences in gender too.
The activity’s result is to understand how much our unre- derstanding of our lives and expectations of our lives are
influenced by societies and perspectives about gender
differences.

Total time
Depending on number of participants 1,5 to 2,5 hours.
to
complete
93

activity
Evaluation/
Assessment of
activity
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Parents and children. Let’s discuss together about gender
equality
Proposer
Ideal number of participants
Level
of
complexity
Aim of activity

Ştefan Procopiu” High School –
Vaslui, Romania
20 participants (10 parents and their children)

Medium/Intermediate
Encouraging critical thinking and reflection on gender
equality among, and between, children.

Specific ob-  Definition of terms and phrases such as gender stereojectives of
types, gender roles, discrimination, gender equality,
the activity
gender bias, gender identity, etc..;
 Recognition of gender stereotypes in their attitudes
and behaviours, but also of others;
 Identification of beliefs, attitudes and behaviors of parents who may be barriers to the development of the real potential of children and identify ways to overcome
these barriers;
 Awareness that gender is a social construction
 Identification by students / learners of ways to change
the perception of gender equality;
 Identifying the effects of stereotypes on society and
individuals;
 Minimize stereotypes towards the other gender and
involvement in promoting the concept of gender equality;
Materials
Flip-chart sheets, flip-chart, markers, cards, pens, A4 coloto be used
rate, post-its, images.
Description Exercise 1. ”Four corners ” (15-20 minutes)
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of the activThis exercise is designed for participants to get to know
ity’s steps
each other at the working session, to improve their ability
to recognize and appreciate individual differences between people.
The animator of the group proposes to get to know each
other, to those present there (parents and children) to
choose a sheet of coloured paper, set on the table and a
marker / colour. Each participant follows the animator’s
instructions and notes on the sheet he chose:
 What I usually do on Sunday evening –top right corner;
 hobby (occupation, interest) – top left corner;
 What I admire about other people – bottom left corner;
 The wish a fairy could fulfil if she/he existed –bottom
right corner.
 Your name ( as you want to be called during the meeting) in the centre of the sheet.
And after completing, each of those present must present
themselves throughout the sheet. The sheets are mounted
on a panel in front of the room so that each participant
can be viewed.
Exercise 2. Gender dictionary (10-15 minutes)
This exercise is designed to improve participants'
knowledge about gender equality’s specific terms. The
moderator of this session will write on a flip chart the following terms: diversity, equal opportunities, gender
equality, gender, sex, gender stereotypes, gender roles,
gender bias, and gender discrimination. The moderator
will define terms with participants in the working session

Exercise 3. Generalizations and stereotypes (40-45
minutes)
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 The moderator of the session will divide the participants into two groups (two groups of parents, two
groups of children). The moderator presents the phases then writes on the board a few categories of people:
old, girls, boys, women, widowed men.
 Each group should suggest ideas for their description
(Example: "The girls are dreamy", "Elders are nagging"
etc.). Each group elects a representative to mention
descriptions established by the group. It sums up their
views, making connections between these categories
and the animator of the group with the participants
decide if the attributes mentioned are positive, negative or neutral, making comparisons between the descriptions of children and of parents. Then he/she
mentions the distinction between stereotype (harmful
in relationships) and generalization (useful for the
knowledge).
 The facilitator asks the participants how they got
those definitions for the mentioned groups (they have
taken them from their parents, have read or watched
television shows, know people in those categories,
etc.).
 The moderator will present some conclusions on forming the gender stereotypes.
o The family is the first place where the child begins to understand their gender. The family is
the first place where children learn attitudes and
behaviours towards gender.
o Gender stereotypes are formed in early childhood. Most theories on gender shows those 2-6
years are the most important for the formation
of gender identity. Then, as children grow older,
they are exposed to many factors (school, social
network, media, etc.) that will contribute to
maintaining and enhancing attitudes and behaviours towards gender learned in the family.
Therefore, the strongest influence on gender
role development occurs in families where parents transmit their children directly and indi97

rectly their own beliefs about gender.
o Numerous studies have shown that parents treat
sons and daughters differently
o Gender stereotypes limit the opportunities for
the development of children, ignoring their interests, skills and talents.
Exercise 4. Beyond pink and blue (20-25 minutes)
In this exercise the children are shown the human body;
the moderator addresses the topic of gender differences,
explaining and putting the teams of parents and children
various questions on gender stereotypes:





Can a girl play football? Why yes? Why no?
Can a boy cook with his mother or father?
Can a boy wear a pink sweater? Why yes? Why no?
Can a girl help her mother/father in DIY activities??

The animator of the group presents to the teams of parents and children of both sexes, pictures doing different
crafts with books. Children can be asked to bring pictures
or books that have different professions. In discussions
with children and parents, the following questions: may
be asked
 Can a woman be a firefighter?
 Can a man be an educator?
 What job would you like to have in the future?
During the questions one of the team of the children and
another from the parents can answer.

Exercise 5. A normal day (20-25 minutes)
 The participants were divided into four groups: two
groups of adults and two of children. Each group will
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receive a flipchart and a marker.
Half of the group (a group of parents and a group of
children) would have the task of thinking of 2-3 women who they know and who meet the following characteristics: they are married, have a job, have at least one
child. On the flipchart the participants will write at
least 10 activities that these women often do.
The other half will be asked to think about 2-3 men
they know and fulfil the following characteristics: they
are married, have a job and at least one child. On the
flipchart participants they will write at least 10 activities that these men often do.
Each group will present the activities noted.
The trainer (discussion facilitator) will note, on the
flip-chart, the activities identified by the participants
for women and men , dividing them on areas: domestic
(home and family), economic (salary, other activities
bringing food and other) , social (communication outside the family) .
Activities Domestic Economic
area
area
Gender Activities Activities

Social
area
Activit
ies

WOMEN

MEN

 Discussion: What are the differences between a typical
day in the life of a woman and a man? What can happen to the activity? ........ (It is mentioned an activity
that occurs only in women) if she gets sick? What can
happen to the activity? ........ (It is mentioned an activity that only occurs in men) if the man is sick? There
are comparisons between the activities identified by
parents and the ones identified by children? What was
the role of the exercise?
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 At the end of the exercise, the moderator will highlight
that this exercise was meant to emphasize that there is
some imbalance in the distribution of household tasks
between men and women; the imbalance is higher in
low-income families. The moderator explains the concept of the “triple role”.
Conclusions of the working session (5-10 minutes)

Activity’s
results

Evaluation of the activity (5 minutes)
 Improving knowledge about terms such as gender stereotypes, gender role, discrimination, gender, gender
identity, gender bias, triple roles;
 Knowing the difference between sex and gender;
 Improving the skills of recognizing gender stereotypes
in their attitudes and behaviours, but also of others;
 Awareness by the participants that the family plays
the main role in the construction of gender, and the
other factors (school, entourage/social network, social
environment, etc.) contribute to the maintaining and
enhancing of attitudes and behaviours towards gender
learned in the family;
 Improving social and communication skills;
 Teamwork skills;
 Developing communication skills in their native language;
120-145 minute

 Exercise 1. ”Four corners ” (15-20 minutes)
 Exercise 2. Gender dictionary (10-15 minutes)
Total time
 Exercise 3. Generalizations and stereotypes (40-45
to complete
minutes)
activity
 Exercise 4. Beyond pink and blue (20-25 minutes)
 Exercise 5 . A normal day (20-25 minutes)
 Conclusions of the working session (5 minutes)
 The evaluation of the activity (5-10 minutes)
Evaluation/ The participants will self evaluate their understanding of
Assessment the presented terms (sex, gender, gender role , gender
of activity
stereotypes, gender prejudices, gender equality etc.):
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Before the working session the level of understanding of these terms was of …......... (minimum, medium, maximum), After the working session the level of
understanding of these terms is ……… (minimum, medium, maximum).
To the children it can be proposed to draw on the flip
chart a happy face if they liked it or a sad one if they did
not.
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Photography Exhibition: “I
support equality between women
and men”
Proposer

IES Jacarandá, Brenes (Spain)

Ideal number of par- Unlimited. The bigger group, the better
ticipants
Level of complexity
Easy to medium
Aim of activity
Involve the whole institution in the same task:
construction of equality.
Specific objectives of 1) Reinforce that the construction is a collective
the activity
work, where every contribution is essential.
2) Have a different point of view about the necessity of team work and the importance of
working in equality as a daily work.
Materials to be used
Photo camera, colour printer, a poster to be exhibited, a space for exhibition and a person who
presents the activity and gives information to
visitors.
Description of the ac- On the occasion of the International Women's
tivity’s steps
Day, celebrated on 8th March, a photography
exhibition can be organised at the school. In addition to photographs there will also be posters
with slogans relating to gender equality.
Each photograph will depict a different group
which is part of the school community, including students/ learners (each grade with their tutor), teaching staff, administrative staff, managerial staff, cleaning staff, etc.
Every photograph will have a slogan underneath
aimed to promote gender equality, for example:
for achieving work-life balance, for having the
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Activity’s results

Total time
to complete activity
Evaluation/
Assessment of activity

right to decide, for salary equity, for non- violent
relationships, for equal opportunities, because
we are different but equal, etc. Photographs will
be printed in A-3 format in colour.We can work
during the whole month of May and turn this
month into a time to work for gender equality
and this is fostered in the day to day educational
process.
This is the way we can involve everybody in the
same task, reinforcing the work process and evidencing that the construction is a collective
work, where every contribution is essential.
At least one week to take the photos and exhibit
them (if we can have everybody’s photos the
same day) to one month max.
Positive and very rewarding for all those involved in the workshop.
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Performance: “Sex, Gender and
Sexual Orientation”
Proposer
Ideal number of participants
Level of complexity
Aim of activity

IES Jacarandá, Brenes (Spain)
Group work with 4-6groups, each group has 2-3
members
Easy to medium
Identify one of the causes of discrimination between men and women. The importance of giving proper meaning to words.

Specific objectives of The activity’s objective is to reflect on the differthe activity
ences between these concepts: sex, gender and
sexual orientation, and how a misinterpretation
of them generates discrimination..
Materials to be used
Blackboard or white board with writing tools
Description of the ac- 1st -Reading and analysis of formative text, which
tivity’s steps
clearly explains the meaning of concepts such as
sex, gender and sexual orientation, noting the
differences and relationship between them. Bibliography: "Drawing Style" by Gerard CollPlanas.
2nd - Each group should devise a still image representing their bodies (like statues) illustrating/demonstrating sex, gender and sexual orientation are. Adding the "figure" of each group will
make a group composition which will be titled
"We are the same, we are different".
3rd (Optional): Make a public display of these
images, distributed throughout the school.
Activity’s results
Total time
to complete activity
Evaluation/

30 minutes to 1 hour 30 minutes
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Assessment of activity
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Power, Use of Force, Consent
Proposer
Usak Milli Egitim Mudurlugu
Ideal number of participants
Level
of
complexity
Aim of activity

 8-18

 25 years or older
1. Identify the relationship between abuse of power and
GBV.(Gender-based Violence)
2. Understand that the term “violence” in the context of
GBV means using some type of force, which may or may
not include physical force.
3. Understand the meaning of “informed consent” and
its relationship to GBV.

Specific objectives
of
the activity
Materials to
be used
Description
of the activity’s steps

The activity’s specific objective is; learning the types of
gender based violence .
Flip chart, pens, A4 papers,
1. On the flip chart, write the word POWER.
2. Ask the group “what gives someone power?” and write
their answers on the flipchart.
3. Discuss various types of power—ask for some
examples of people who have power in the world, in the
community.
4. Explain that GBV is about abusing power. Whether
the power is “real” or perceived, the victim of the abuse
believes the power is real.
5. Tape the Power flip chart to the wall nearby, where it
can be seen and referred to later in the session.
Use of Force
6. On a new blank flipchart, write the word VIOLENCE.
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7. Ask each participant to take a piece of paper and write
two words or phrases to describe what we mean by
‘violence’ when we’re talking about gender-based
violence. This is an individual activity, not group work.
Allow a few moments for everyone to write their two
words.
8. Go around the room, one by one, asking each person
to give ONE word/phrase they wrote. Put the words on
the flip chart. Keep going around the room until you
have everyone’s words on the flipchart.
• This should be a very quick exercise; ask
participants not to repeat things from their
lists that others have already said.
• Participants usually give a combination of
examples of types of violence as well as some
definitions of the word “violence.” Write all on
the flip chart.
9. Stand back from the flip chart and facilitate a short
discussion to call out the key discussion points. Clarify
any confusing points; cross out any words or phrases
that participants agree do not belong on the list.
10. At the top of the flip chart, write USE OF FORCE
next to VIOLENCE. Should look like this:Violence / Use Of Force
11. Summarize by explaining that violence in this context
involves the use of some type of force, real or implied –
and this is a key element in defining what we mean
when we say “genderbased violence.”
12. Tape the Violence flip chart on the wall near the
Power flip chart, where they both can be seen and
referred to later in the session.
Informed Consent
13. On a new blank flipchart, write the word CONSENT.
14. Ask participants what consent means to them. Write
their responses on the flipchart.
Discuss their responses and be sure to stress the two
necessary components of consent: that it is informed
and voluntary.
15. Summarize the session by pointing to all three flip
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charts—POWER,
VIOLENCE/USE
OF
FORCE,
CONSENT. Quickly review the main points of each of
these key concepts.
This session explores the meaning of three important
concepts behind the term “gender-based violence.” The
Activity’s rethree concepts are combined in this session, but they are
sults
introduced and discussed one by one, to continue building participant understanding carefully, step-by-step.
Total time
to complete 30 minutes till 1 hour 30 minutes
activity
Evaluation/
Reflections about thoughts and learning period of
Assessment
participants. Ask to each other what they think about
of activity
the workshop and what they learnt..
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Quiz gender equality
Proposer

Ideal number of participants
Level
of
complexity
Aim of activity
Specific objectives
of
the activity
Materials to
be used
Description
of the activity’s steps

Mission Locale de l’Agenais, de l’Albret et
du Confluent. France
Unlimited

There is no complexity, it’s really simple
Test their knowledge in the field of gender equality
Awareness of gender inequalities

 Sentences printed on papers
 Pairs
Each pair has a list of sentences and numbers about
gender inequalities; you must connect the numbers to
the right sentence

The activity’s result is to show the differences for a
common interest , discriminations are bad, although
Activity’s reeach is different we are able to do the same thing, to
sults
have the sameopportunities, and the same gratitude to
live all together in harmony.
Total time
to complete 20 minutes
activity
Evaluation/
 Awareness of gender inequalities
Assessment
 Exchanges of views
of activity
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Strategies for Media Representatives on Covering GenderBased Violence
Proposer
Usak Milli Egitim Mudurlugu
Ideal number of participants
Level
of
complexity
Aim of activity

 The learners all work in various media organisations
and are likely to report on Gender-based Violence.
 Complex and hard.
1)Change the culture of acceptance that surrounds gender-based violence by publishing articles about perpetrators and victims.
2)End the stigma of talking about gender-based violence
by writing about it and interviewing law enforcement
professionals, medical personnel, experts, perpetrators,
survivors and victims.
3)Educate the public by offering alternatives to violent
behaviour and information about programs that address
gender-based violence (i.e. domestic violence/sexual assault/sexual harassment/trafficking).
4)Become informed about issues of gender-based violence and report incidents of gender-based violence in
light of that information..

Specific ob- The activity’s specific objective is; attempt to develop
jectives
of tools for media representatives to address some of the
the activity
issues that may arise when reporting on gender-based
violence.
Materials to Flip chart, pens, A4 papers,
be used
Description
Facilitator presents facts and statistics on gender-based
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of the activi- violence in the country of training and engages
ty’s steps
participants in a discussion focusing on:
o Reported prevalence of various types of
gender-based
violence
(i.e.
domestic
violence/sexual
assault/sexual
harassment/trafficking) effects of various types
of gender-based violence
o Deaths
Prepare a handout with the tips and recommendations
listed below prior to the exercise.
 Find out what the relationship was between the
perpetrator and the victim(s).
 Be aware of how source selection influences the
story.
 Search for patterns of violence and control.
o Educate people about gender-based violence
and why it happens.
o Explain the reasons why women appear to “put
up with” gender-based violence (i.e. why
women stay in abusive relationships/
environments) and the dangers in leaving.
o Consider the safety of the person being
interviewed.
o Protect children’s privacy.
o Correct errors.
o Word questions so they are not judgmental.
o Don’t focus on sensationalist information (i.e.
blood/gore in domestic violence/sexual assault
cases, prurient issues in trafficking/sexual
harassment cases etc.)
o Don’t assume certain cultures or classes are
violent.
This session presents basic information and tools for the
media covering gender-based violence in general. To
Activity’s re- highlight the multifaceted nature of the problem and
sults
explore more in-depth information and tools available to
the media, it is useful to conduct disaggregated sessions
focusing on the different types of gender-based violence
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(i.e. domestic violence/sexual assault/sexual harassment/trafficking in women).
Total time
to complete
activity
Evaluation/
Assessment
of activity

30 minutes till 1 hour 30 minutes
Reflections and thoughts of participants. Ask each other
what they think about the workshop and what they
learnt.
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Support for young mothers
Proposer

Ideal number of participants
Level
of
complexity

Mission Locale de l’Agenais, de l’Albret et
du Confluent. France
 Local stakeholders
 45 young mothers supported/accompanied in 2013

 Creating a partnership with stakeholders
 Involvement of stakeholders
 Need funding from partners : municipalities…
Aim of activi- Objective : to help young mothers to find solutions to
ty
their social and family problems, a necessary step to enable them to continue their professional inclusion or
access to training.
Specific ob- To help young mothers to find solutions to their social
jectives
of and family problems, to make the necessary step for
the activity
them to continue their professional inclusion or access
to training.
Materials to  Offices to welcome young mothers
be used
 Offices to organize meetings between stakeholders
 Advisers to accompany young mothers

Description
 Creating a partnership between local stakeholders :
of the activiMission Locale, municipality, social centre, fund famty’s steps
ily allowances, organisations in charge of supporting
young mothers, health centre
 Regular meetings between partners to discuss anonymously about individual situations of young women
 Offer accompaniment and support to young mothers:
individual interviews with an adviser
physical support for young mothers to get
to appointments with partners as needed
organizing collective action in order to discover services to help families
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-




Activity’s results





creation of a budget workshop
creation of a group to speak about health
with the Family Planning and Alizé organization about the notion of interculturalism
intervention
participation of young mothers to the activities proposed by partners
implementation of meeting with partners to
talk about actions and projects and anonymity individual situations of young women
45 young mothers supported/accompanied in 2013
10 meetings between stakeholders
1 collective action to discover services to help families ; 11 participants and 8 stakeholders involved
1 discussion group led by Planned Parenthood on
the issue of women's health
Workshops about budget and wellness
Some young mothers have left the programme for
various reasons: employment, placed under protection with her child in a foster home, psychological care, moving, pregnancy ...

Total time
to complete The activity took place during all the year 2013
activity
Evaluation/
 Very efficient device
Assessment
 For the year 2014, the organisation named “Solincité”
of activity
is in charge of leading this device and finding funds
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The equality month in Mission
Locale
Proposer

Ideal number of participants
Level
of
complexity
Aim of activity

Mission Locale de l’Agenais, de l’Albret et
du Confluent. France
Unlimited

There is no complexity, it’s really simple
To inform and educate young people attending Mission
Locale about gender equality.

Specific ob-  Gain knowledge of laws and law projects about genjectives
of
der equality
the activity
 To discover works on gender equality made by other
young people in Mission Locale
 To visit an exhibition.
Materials to  Powerpoint presenting women’s rights and French
be used
women who inspired Europe
 Screen/Monitor to diffuse the powerpoint in the hall
of Mission Locale
 Posters of the works realized by young people for the
national contest of equality 2014
 Posters about laws and projects on gender equality,
loaned by the Prefecture of Lot-et-Garonne
Description
 Creating a powerpoint document presenting womof the activien’s rights and French women who inspired Europe
ty’s steps
 Diffusion
of
the
powerpoint
on
the
TV/screen/monitor situated in the entrance hall of
Mission Locale
 Exhibition of the laws and law projects about gender
equality
 Exhibition of the works realized by young people for
the national contest of equality 2014
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A powerpoint document presenting women’s
rights and French women who inspired Europe
 The
powerpoint
was
shown
on
the
TV/screen/monitor situated in the hall of Mission
Locale
 Exhibition of the laws and law projects about gender equality
 Exhibition of the works realized by young people
for the national contest of equality 2014


Activity’s results

Total time
to complete
activity
Evaluation/
Assessment
of activity

 3 days to create the exhibition
 Exhibition during 1 month
Improve knowledge about gender equality by the young
people who came to Mission Locale
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Women into Science
Proposer
Accentuate UK
Ideal number
of participants
Level of complexity
Aim of activity

20, mixed gender,(ideally equal numbers of males and
females) 13+ years old
Intermediate.

Specific objectives of the activity
Materials to be
used
Description of
the activity’s
steps

Via activities and videos analysing ways of increasing
the participation of women in science.

An analysis of whether males and females think in different ways..

Flip chart paper, pens. Videos.
Activity: Divide the group into the 2 gender groups and
ask whether they consider that males and females think
differently. As a way of testing this, they are both going
to play Pictionary. There will be three rounds. Two flipcharts are required with markers and they should be set
apart so the two teams cannot see what is being drawn
by the opposing team. Each of the following are written
down on a card and handed to the person who is going
to represent them by drawing on the flipchart. The other
learners try to guess the word from what is drawn - the
word itself cannot be written!
1st :- the word is 'present'.
2nd :- the word is 'Chocolate Chip Cookie'.
3rd :- 'polish'
After each word, there can be discussion about how they
reached their conclusion and then, after all the rounds,
whether there were any gender differences.
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Show
'Big Bang Theory', Series 6, Episode 4
http://www.youtube.com/watch?v=QRkjZ1aVF8k which
ends with a reference to Marie Curie, one of the most
famous female scientists.
Compare how your group of learners responded to the
Pictionary 'game' and how they did in the comedy series.
In a later episode, the male scientists attempt to persuade young girls to consider studying Sciences and
making a career choice around those subjects.
Play' Big Bang Theory', Series 6, Episode 18
The extract includes the 'puzzle' of how to get girls into
science, whilst the male scientists are playing a sexist
computer game, and then inadvertently being likely to
access porn by searching for an answer on the internet.
http://www.youtube.com/watch?v=g_j869cfKDs The 3
male scientists then give a classroom presentation to encourage girls into science, which includes reference to
Marie Curie, but in a somewhat negative way.
http://www.youtube.com/watch?v=-t6-IDrg2p8
Meanwhile the female companions of the 3 scientists
have decided to skip work (play hooky) and go to Disneyland.
http://www.youtube.com/watch?v=QDdrnacKumg The
two more 'intellectual' women wear glasses, but all three
want to be 'princesses', especially 'Sleeping Beauty'. They
all return in costume, which appears to fulfil the sexual
fantasies of two of the male protagonists.
Following discussion of the extracts, learners can do internet research for female scientists, identifying in
which fields of science they have excelled.
These materials may help:http://science-girl-thing.eu/en/profiles-of-women-in118

science
http://www.guardian.co.uk/science/series/top-100women-science-medicine
http://science-girl-thing.eu/en
Support Materials:-

A

Efforts to increase the representation of women in
the sciences [edit]
A number of organizations have been set up to combat
the stereotyping that may encourage girls away from careers in these areas. In the UK The WISE Campaign
(Women into Science, Engineering and Construction)
and the UKRC (The UK Resource Centre for Women in
SET) are collaborating to ensure industry, academia and
education are all aware of the importance of challenging
the traditional approaches to careers advice and recruitment that mean some of the best brains in the
country are lost to science. The UKRC and other women's networks provide female role models, resources and
support for activities that promote science to girls and
women. One of the largest membership groups in the
UK is Women's Engineering Society which has been
supporting women in engineering and science since 1919.
In the specific field of computing, the British Computer
Society specialist group BCSWomen is active in encouraging girls to consider computing careers, and in supporting women in the computing workforce.
In the United States, there are numerous national organizations that attempt to address the needs of women in
science at all levels. The Association for Women in Science is one of the most prominent organization for professional women in science. In 2011, The Scientista Foundation was created to empower pre-professional college
and graduate women in STEM to stay in the career track.
There are also several organizations focused on increas-
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ing mentorship. One of the most well known groups is
Science Club for Girls, which pairs undergraduate mentors with high school and middle school mentees.
Support materials
B
Lessons in cosmetic surgery and ordering clothes
online 'will help turn girls to science'
By Daily Mail Reporter
UPDATED: 08:15, 18 February 2011

Teaching girls about the use of lasers in cosmetic surgery
or how to order clothes online encourages them to study
science, research suggests.
Girls are more interested in studying subjects such as
physics or IT if they are presented in a female-friendly
way.
There have been increasing concerns that fewer students
are taking science and maths-based subjects, which are
important to a nation’s economy.
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Tailored classes: There is concern that not enough young
people are pursuing science and maths to degree level
Girls tend to have less interest in them, the research
notes, despite performing as well as boys in the sciences.
The study examined whether making science more relevant to girls encouraged them to take up the subject.
It presented 134 boys and 160 girls aged 14 with the scenario that they were visiting a new school and could select their subjects, each of which has different topics.

Boring? Research suggested lessons could be better tailored towards girls' interests
The pupils were asked to rate their interest in each topic
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on a scale of one to five. They were not told which discipline – biology, physics, IT or statistics – each topic related to.
Some topics were ‘female friendly’, such as learning how
a laser is used in cosmetic surgery, learning how to order
clothes on the internet and calculating the probability of
a miscarriage.
Others were ‘masculine’, such as calculating the probability of a car accident, learning how to write computer
software and learning how much force a rocket needs to
take off’.
The findings, published online in the British Journal of
Educational Psychology, showed that girls had a significantly higher interest in IT, statistics and physics when
the topics were presented in a way the girls were better
able to relate to.
But presenting topics in this way led to a decrease in
boys’ interest, the study found.
Neither girls’ or boys’ interest in biology was significantly affected by presenting topics in a certain way.
Dr Sylvie Kerger, of the University of Luxembourg, said:
‘There was clear evidence that applying female friendly
topics increased girls’ interest in these scientific disciplines. However, boys showed a decreased level of interest when topics were presented in this way.
‘Girls were more interested in social and real contexts
such as decline of forests whereas boys clearly found mechanics and technology more compelling.’
She added: ‘One solution might be to establish genderspecific science classes. However, this solution might not
work for every student.
‘Imagine a girl whose interest does not match that of
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other girls and a boy who is more interested in female
topics than in male topics. So the solution might not be
the division of students into gender-specific groups, but
something that takes into account the individual differences among students.
‘Perhaps teachers and or schools could offer science
modules or groups dealing with the same concepts but
presenting them in the context of different topics.’
Activity’s
results
Total time
to
complete Four hours
activity
Evaluation/
Assessment of Positive
activity
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Women and Wheels
Proposer
Accentuate UK
Ideal number of participants
Level
of
complexity
Aim of activity

Up to 20 learners

Intermediate.
To consider gender equality in the area of driving safety and
car insurance..

Specific ob- To devise and implement a survey to gain information and
jectives of understanding of the role of gender in the provision of car
the activity insurance.
Analyse the results.
Looking at articles on road safety statistics assessing who are
better/safer drivers – men or women. Draw conclusions from
this information.
Images in this presentation
Paper and pens.

Materials
to be used
DescripWomen and Wheels
tion of the
20 people (14 males, 6 females) were asked to comment on
activity’s
the following statements:
steps
a) Who are the safer drivers – males or females?

b) Should gender be considered when buying car insurance?
Explain your answer
c) Should there be an age when people are no longer allowed
to drive? Explain your answer
d) Young people can get a discount on their car insurance if
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they sign up to the “black – box”. Is this a fair system? Explain your answer.
Who are the safer drivers – males or females?
85% of males replied Male
15% of males replied Female
100% of females replied Female
Should gender be considered when buying car insurance?
100% of males said No
100% of females said Yes
Some of the answers given:
“Women are safer drivers so we should not have to pay the
same as men”
“If women want equal rights they should pay the same money”
“It should be about safety, not what sex you are”
Should there be an age when people are no longer allowed to
drive? Explain your answer.
There were no determinate answers to this question – and it
raised the issue of safety. The majority of people involved in
the workshop felt that a specific age could not be identified,
but that refresher tests for elderly people are a good idea.
This, in turn, raised the concept of ‘elderly’. The age range
given for ‘elderly’ was between 55 and 80. The factors of
health, confidence and new technology in cars seemed more
important than identifying a set age.
An interesting topic raised was that a person can drive at the
age of 17 – but cannot have a drink, get married without pa-
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rental consent, or vote until the age of 18. Some of the
learners identified the level of responsibility involved in
driving is much higher than the responsibility of voting
(with regard to safety of self and others) “A car is a killing
machine if used wrongly”
Young people can get a discount on their car insurance if
they sign up to the “black – box”. Is this a fair system? Explain your answer
All of the learners thought that the idea of getting cheaper
insurance for teenagers was good – however their answers
about the system used included:
“I work nightshift and wouldn’t be able to drive home as it is
outside curfew times”
“I wouldn’t do it because sometimes I go over the speed limit
and would be caught by the black box”
“It’s too much like Big Brother”
“I drive carefully, so would have liked this to get cheaper insurance”
“Why should it just be for young people? I think everyone
should get this”
This question again raised a few topics of conversation about
age. Learners identified that people of all ages pass their
tests on a daily basis, yet only young people are offered the
black box. This was felt to be discrimination rather than a
safety measure.
One of the learners asked if there was any information on
the take-up of the black box as she felt young women would,
but a lot of young men wouldn’t because it isn’t ‘cool’.
During the conversations it emerged that 35% of males and
32% of females had been involved in a road traffic accident
within six months of passing their driving test. All of these
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males disclosed that their vehicles were written off, the females were minor accidents.
Who Are Better Drivers: Men or Women?
Support Materials.
A
MSN sheds some light on which sex is the better motorist — one of the most hotly debated arguments since
'Which came first, the chicken or the egg?'
By Chuck Tannert of MSN Autos

Famed composer Irving Berlin captured the battle between
the sexes quite succinctly in his legendary song "I Can Do
Anything Better Than You" from the 1946 Broadway musical
"Annie Get Your Gun." Gunslingers Annie Oakley (Ethel
Merman) and Frank Butler (Ray Middleton) lyrically debated
who could shoot more accurately: she or he? But what they
were really fighting about was which sex is the more capable:
man or woman? That same argument has been waged many
times, about many topics over the years. But no genderrelated discussion has been more heated than the one that
rages behind the wheel. So who are better drivers: men or
women?

The Answer Is ...
In a study released by Quality Planning, an analytics compa-
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ny that validates policyholder information for auto insurers,
women came out on top.
The study analyzed different kinds of vehicle code violations
(traffic violations) and then compared how many times men
were cited versus women. The conclusion was that men
break more traffic laws and drive more dangerously than
women. Because they violate laws designed to make the
roads safer, men cause more accidents and expensive damage.
Who do you think are better drivers: Men or Women?
"We were not surprised to see that men have slightly more
violations — about 5 percent — that result in accidents than
women," said Raj Bhat, president of Quality Planning. "And
because men are also more likely to violate laws for speeding, passing and yielding, the resulting accidents caused by
men lead to more expensive claims than those caused by
women."
Topping the list is the finding that men are cited for reckless
driving 3.41 more times than women. Reckless driving is
considered one of the most serious traffic offenses by courts
since it implies a disregard for the rights and safety of people
or property.
Violations for which men scored at least 50 percent higher
than women:
Evidence Gets Worse
TYPE OF VIOLATION
Reckless driving
DUI
Seatbelt violations
Speeding
Failure to yield
Stop sign/signal violation
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RATIO M:F
3.41
3.09
3.08
1.75
1.54
1.53

Guys, when it rains it pours. According to the Insurance Institute for Highway Safety, more men than women die each
year in motor vehicle crashes. "Men take more risks behind
the wheel than women, and so men are more likely to get
into serious crashes," says Anne McCartt, the institute's senior vice president of research. "We don't have any way of
comparing their driving abilities, but on the likelihood of
getting into a serious crash in which someone dies, men win
handily."
Fatal passenger vehicle crash involvements per 100 million
miles travelled, by driver age and gender, April 2001–
March 2002:
Age
Male
Female
Total
16-19 Crash Involve- Crash
In- Crash Involvements: 4,257
volvements:
ments: 6,109
Miles:
1,852
Miles:
46,427,394,010
Miles:
81,691,870,114
Rate: 9.2
35,264,476,105 Rate: 7.5
Rate: 5.3
20-29 Crash Involve- Crash
In- Crash Involvements: 8,949
volvements:
ments: 12,122
Miles:
3,172
Miles:
225,999,581,860 Miles:
382,283,265,815
Rate: 4.0
156,283,683,95 Rate: 3.2
5
Rate: 2.0
30-59 Crash Involve- Crash
In- Crash Involvements: 15,027
volvements:
ments: 21,973
Miles:
6,946
Miles:
845,507,965,689 Miles:
1,396,858,272,11
Rate: 1.8
551,350,306,43 9
0
Rate: 1.6
Rate: 1.3
60-69 Crash Involve- Crash
In- Crash Involvements: 2,097
volvements:
ments: 3,105
Miles:
1,008
Miles:
128,814,817,845
Miles:
193,593,030,635
Rate: 1.6
64,778,212,790 Rate: 1.6
Rate: 1.6
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70Plus

Total*

Crash Involvements: 3,148
Miles:
76,991,652,560
Rate: 4.1

Crash
Involvements:
1,571
Miles:
39,093,332,009
Rate: 4.0
Crash Involve- Crash
Inments: 33,733
volvements:
Miles:
14,633
1,324,373,970,68 Miles:
2
847,734,931,09
Rate: 2.5
7
Rate: 1.7

Crash Involvements: 4,719
Miles:
116,084,984,569
Rate: 4.1
Crash Involvements: 48,638
Miles:
2,172,108,901,77
9
Rate: 2.2

*Total includes other and/or unknowns
On the Flip Side
The Insurance Institute for Highway Safety also reported
that from 1975 to 2003, female deaths in motor vehicle
crashes increased 14 percent, compared with an 11 percent
decline for male motorists during that same period. Insurance industry experts peg the rise in female deaths in vehicular crashes to more women obtaining driver's licenses
than in the past and driving more miles than, say, 25 years
ago.
Plus, it seems as if female motorists are getting more aggressive. "It's true that men do take more risks than women,"
says Carolyn Gorman, vice president of the Insurance Information Institute. "However, [women] are partaking in more
risky behaviours than ever before. The gap is closing quickly."
So Are Women Better Drivers Than Men?
Many auto insurance industry experts would agree with the
theory that men, especially young men, tend to drive more
aggressively than women and display their aggression in a
direct manner, rather than indirectly. Furthermore, as a rule
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of thumb, male drivers are more likely than women to break
the law, and the male of the species tends to be more of a
risk-taker.
Even so, it's hard to say women are better drivers, although
they are statistically safer. Women have just as many accidents as men; however, they tend to be minor fenderbenders. Men, on the other hand, tend to do the job properly when they crash, and as a result cost their insurance companies a lot more money.
So, even though it's a blow to our male egos, we'll have to
give this round to women. Sorry fellas.
Support Material B

This is an image from an advert for car insurance.
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Sheilas' Wheels was designed to sell insurance primarily to
women.Should Men and Women pay the same for

insur-

ing a car?
In addition we could look at Life Insurance. Are
Women and Men likely to live as long as each other?
Support material C
The facts below are generalisations and don't predict the
lifespan of any individual.

By Peter Hutchison
29 Oct 2010
Comment
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The improvement means boys born in England between
2007 and 2009 can expect to reach the age of 78, while girls
are likely to live just past their 82nd birthday - a difference
of four years.
Almost 10 years ago, the gap in life expectancy was nearly
five years, with boys expecting to live to 75.3 while girls were
likely to reach 80.1.
The Department of Health statistics showed that male life
expectancy had increased by 3.7 per cent since 1998-2000
compared with a 2.5 per cent increase in female life expectancy.
Health officials welcomed the statistics, saying they pointed
to the success of public health campaigns directed at men in
recent years which stress the importance of healthy eating
and exercise.
A spokesman for the Department of Health said: “Whilst it is
good that average life expectancy has improved, these data
underline again the importance of health inequalities and
show there is still more we can do. I want to see the NHS,
doctors and local government acting together to improve the
health of those who need it most.”
The numbers were welcomed after figures released last week
showed that the life expectancy divide between England and
Scotland is widening year by year.
Numbers published by the Office for National Statistics
highlighted that men in wealthy parts of England were outliving women in the poorest regions of Scotland by almost
seven years, reversing the perception that women usually
live longer than men.
Statistics released yesterday also showed that mortality rates
in England also fell in 2007-2009, with death rates dropping
by more than 22 per cent in men and almost 18 per cent in
women.
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The figures showed that fewer people under the age of 75
died from cancer between 2007 and 2009 compared with 10
years ago, while the number of deaths from circulatory diseases including strokes almost halved in both men and
women.
Deaths from circulatory diseases among women were less
than half the rate for men, falling to 43.2 per 100,000 compared with 99.4 per 100,000 for males, the report said.

Activity’s
results

So....Equal chances? Who is likely to live longer? Should
Women and Men be treated equally when it comes to
taking out life insurance?
Enables an in-depth analysis of the role of gender in car insurance and road safety vis a vis women in society, and
can be extended to consider life insurance.

Total time
to
comTwo hours
plete activity
Evaluation/
Assessment Positive
of activity
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Work of a man or work of a
woman? Let’s talk about the
differences in genders!
Proposer
Ideal number of participants
Level
of
complexity
Aim of activity
Specific objectives of
the activity

Ştefan Procopiu” High School
Vaslui, Romania

–

15-20 participants

Medium
Identifying and analyzing gender differences.

 Identify and analyze ways in which society makes assumptions about personality, skills, competencies of
individuals based on gender;
 Recognition of gender stereotypes in their attitudes
and behaviours, but also of others;
 Identification by students / learners of ways to change
the perception of gender equality in the labour market
and the distribution of domestic responsibilities;
 Minimizing the stereotypes over the other gender regarding domestic labour market and commitment ,to
avoid limiting their development, interests and abilities;
 Encourage critical thinking and reflection about gender
stereotypes and gender difference;
Materials
Sheets of flip chart, flipchart or whiteboard, projector,
to be used
pens, cards, a ball, A sheet, pens, banknotes (printed paper).
Description PART I. Gender dictionary (10-15 minutes)
of the activExercise 1: Gender dictionary (10-15 minutes)
ity’s steps
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To update and consolidate the terms related to gender,
participants need to make the match between terms and
definition.

The facilitator defines the term ”differences between genders”.
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PART II : Gender and leadership (45-60 minutes)
Exercise 2: ”Woman in charge?!!” (15-20 minutes)
The participants are divided into three groups. The three
groups are given a list of 24 characteristics of a leader, a
sheet of flip chart and markers.

Each group receives one distinct task. The first group will
select from the list received and will note on the sheet of
flip-chart 10 features of a woman. A second group will select from the list received and will mark on the sheet of
flip-chart 10 features of a man. A third group will select
from the list received and will mark on the sheet of flipchart 10 features of a person involved in management
(company, school, institution, country, etc.). It is important that groups know only their task or job!
Each group will select a representative who will present
the selected features.
Discussion: There are features that have been selected for
all groups? How do you explain this? Can women have
successful careers? Woman leader, a phenomenon of the
XXI century? You vote for a woman for president of the
country? Imagine you are a reporter and you interview a
woman who has a successful career. What questions will
you ask her?
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Exercise 3: ”John and Joana” (25-30 minutes)
Participants are divided into an even number of groups (2,
4, 6). Each group receives a sheet of flip chart, marker and
a task.
Half of the group receives the next thing, "John, a famous
doctor in town, has just been appointed manager of the
hospital. Describe John. "
The other half of the group received the following task:
"Joan, a famous doctor in town, has just been named
manager of the hospital. Describe Joan."
It is important that the groups only know their task!
Each group will select a representative that will present
the features identified.
Discussion: What are the differences in the presentations
of John and Joan? And the similarities? The presentations
mention information about their professional training?
There are differences in this regard between presentations?
Conclusions(5-10 minutes):
Women represent 51% of the population and 46.5% of the
working population. But only 11% of top management
posts belong to women. Why are more men in top management positions than women? Leadership is a privilege
granted to men?
Theories that attempt to identify factors that explain differences between men and women in terms of leadership:
1. Biological theory assumes that leadership is genetically
determined, innate in men and so inaccessible to women.
2. The theory that is related to the concept of gender role
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according to which leadership is characteristic of men.
We are used to seeing men in charge.
The theory involves the identification of other factors that
might explain why there are more men than women in
leadership positions, such as women's attitude towards
leadership and that take into account more family responsibilities, low self confidence as a woman, women's leadership skills, previous work experience of women, the
predominantly masculine style of the organization.
Male and female leadership. Similarities and differences?
Women and men accept different styles of leadership?
These styles are equally effective? Studies show that women's leadership styles are as effective as those of men.
Gender stereotypes associated with the concept of leadership are important? Certainly yes, because gender stereotypes and leaders put at a disadvantage women who aspire to leadership positions. Why? Because women are
tempted to think of the incompatibility of the lead role
and that of woman. If women remain faithful to the role
of women, displaying characteristics society considered
predominantly female is likely to fail in an attempt to establish herself as a leader. But if women opt for leadership, displaying characteristics considered predominantly
male, they can be considered devoid of femininity, naturalness etc.. So what should she do?

PART III: Gender and labour market (55-70 minutes)
Exercise 4: Ice breaking exercise : ”Whose job is it ?” (5-10
minutes)
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The room is divided into three areas: "women's job",
"men's job", "men and women’s job." The facilitator will
read certain jobs. According to their views, participants
will go to that area.
The jobs read by the facilitator: electrician, police officer,
doctor, firefighter, soldier, pilot, tailor, teacher, engineer,
builder, taxi driver, singer, actor, etc..
Discussion: What are the stereotypes about the occupations you know? Why women can not have certain occupations? (because there are certain expectations from a
woman or because there are concrete reasons?) Which of
these stereotypes do you agree with? What changes in this
area do you agree with? Do you agree with the statement
'equal work, equal pay'?
Exercise 5. ”Steps” (25-30 minutes)
Version I
Each participant receives a token with some features. Taking some of these features, each participant will create a
fictional character. Each participant will write on the token the features of the fictional character.

The participants are cautioned that, since this is a fictional character they should not take only features that match
themselves.
The participants will be lined up. The facilitator tells the
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participants that he will read a few sentences. If they
think that the fictional character created fits the requirement, the participant will make a step forward, if not it
does not fit, he or she must remain in their place.
The sentences read by the facilitator/trainer:
1. You are you looking for a job. You go to the Employment Agency and fortunately, there are many
jobs available.
2. But most jobs require at least secondary education.
3. The job that interests you most, requires university
studies in the field.
4. The work programme for the job required is 8 hours
a day.
5. It may sometimes be necessary to stay overtime to
complete tasks.
6. One of the family members tells you that the job is
well-suited to a man.
7. Another job that drew your attention is in IT.
8. You get a job and after two years you want to find
another better paid job.
Version II
The facilitator/trainer prepares one role card for each participant. The facilitator / trainer will emphasize that each
participant must keep the role secret.
The participants will stand in a line. The facilitator tells
the participants that he will read a few sentences. If the
participant believes that his role falls the requirements
will make a step forward, if it does not fit, he must remain
in his place.

Discussions:
What characters step forward? What celebrities have
stayed at the back? How did they feel when they took a
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step forward? But when they stayed there? Are there similarities between the game and reality? What was the purpose of the game? What are the factors that influence a
career? Are women influenced by stereotypes in their career choice?
What is equality between women and men in the labour
market? (Equal opportunities for women and men relate
to the consideration of capacities, their different needs
and aspirations and their equal treatment).
Equality between women and men in the labour market:
reality or slogan? (Even if today, in Europe, the number of
women is higher than men in the labour market gender
discrimination exists)

Exercise 6: ”The same work, the same salary” (25-30
minutes)
The facilitator / trainer explains that participants will play
the role of workers who will get a load of work for the
employer (eg. to make a particular drawing). The participants have 5 minutes to carry out the drawing.
While the participants perform the design, the facilitator
/ trainer distributes to each one a post-it (e.g.: male 40,
female 35, male 23 years, female 47 years, etc.).
After completing the drawing, the participants are asked
to sit in line to be paid by the employer. Each is paid according to the pay scale. "Employer" announces aloud
how much money each participant receives.
Discussions: How did those receiving more money feel?
(or less) although everyone performed the same task?,
Why some have received more money (or less) than others?, Are there these situations on the labour market in
Romania? What forms of discrimination have been applied during the exercise? (Discrimination at the work142

place based on gender and age). Are there any justification if women receive differentiated income than men for
the same work?

The principle of "equal pay for equal work" is one of the
fundamental principles of the European Union, dating
back to 1957 (inserted by the Treaty of Rome). However,
the average gender pay gap in the EU is about 16%.
Source: Compass - A manual on Human Rights Education
with Young People (2002) - Council of Europe Publishing,
"Best Practice Guide for the application of the principle of
non-discrimination in educational activities"
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PART IV : Gender and household tasks (30-45 minutes)
Exercise 7. Ice breaking exercise : ”What I like doing in
the house?” (5-10 minutes)
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The participants will be seated in a circle and standing up.
To conduct the exercise a ball is needed. The participant
who catches the ball must state the responsibility that
makes him happy. Discussions: Can the mentioned activities be done by both genders , or just by women or
men?
Exercise 8. ”Who should do this ?” (15-20 minutes)
Version 1:
The facilitator prepares chips chores. Each participant
chooses a token and answer the following questions: Who
should do this? Why? Motivate your choice!
Version 2:
The room is divided into three areas: "the responsibility of
women", "male responsibility", "responsibility of men and
women". The facilitator will read some sentences. According to their views, participants will go to the area.
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Discussion after finishing the exercise:
Do you think that the woman should assume the majority
of the household chores? Do you agree with a balance in
doing the household chores?
Conclusions: In Romania, the tradition continues to persist that women are "responsible" for the care of children
and the elderly and domestic tasks. Given that many
women currently are employed, women often become
overloaded ("double work day") with activities and, equally, with the ones at home. Often, women are in the predicament of choosing or making sacrifices and compromises, either on the professional or their private life, given
that both areas can be equally valuable for them.
Exercise 9. Exercise to develop creativity: ”Women vs.
Men” (10-15 minute)
The facilitator will present a Power Point and will coordinate the discussions at each slide.
Slide 1: Describe the image. What is the woman doing?
Slide 2: Describe the image. What might be written on
the board?
Slide 3: Describe the image. What would be her complaints? What does the woman ask? Look at the hidden
side of the image. What it could represent?
Slide 4: Describe the image .Characterize the mood of the
characters. What is your opinion about the situation from
the image? What do you think the man is thinking?
What are the conclusions of the sketch?

146

Activity’s
results

 Improving knowledge about terms such as stereotypes,
gender role, discrimination, gender equality, the difference between genders;
 Improving the skills of recognizing gender stereotypes
related to their work attitudes and behaviours, but also
of others;
 Changes on gender stereotypes on the labour market
and the distribution of household responsibilities;
 Improving social and communication skills;
 Teamwork skills;
 Developing communication skills in the native language;
145-200 minutes

Total time
PART I. Gender dictionary (10-15 minutes)
to complete
PART II: Gender and leadership (45-60 minutes)
activity
PART III: Gender and the labour market (55-70 minutes)
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PART IV: Gender and household chores (30-45 minutes)
Conclusions of the training session (5 minutes)

Evaluation/
Assessment
of activity

Evaluation of the working session (5 minutes)
The participants will answer one of the following questions:
What did you like most about today’s activity?
What word comes to your mind to characterize this activity?
What you did not like about today’s activity?
What new thing did you learn today?
How did you feel today?
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Partner countries
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Estonia
SA Tõstamaa Mõis is a non-governmental organization which is established by local government in Tõstamaa community. Tõstamaa is a very
small rural community with 1530 inhabitants. The nearest town is Pärnu
and it is 50 km away from Tõstamaa. As Tõstamaa community is quite far
from the closest town, it has influence on local people, especially on those
who are unemployed or have low income. They have less opportunities to
go to training and school, less possibilities to get different services and
chance to meet people from different cultures. This is the main reason why
we would like to participate in the project - to offer chance to those people
to study, develop new skills and to meet people from different cultures.
SA Tõstamaa Mõis work for the community on different levels: develop the
adult training system in our community (we have established a handicraft
centre), manage the old manor house and develop local tourism. This also
has, in addition to tourism, another aim: to develop the local economic environment, and thereby to reduce unemployment.

150

Finland
Learnmera Oy is a private adult education provider catering mainly for
companies in the greater Helsinki area providing business language lessons. We provide tailor-made business language courses in the major Nordic and European languages, as well as beginner’s courses in English, Finnish, Swedish, French, German and Russian. We offer translations and interpretations to and from 30+ languages, and also provide interpretations
at meetings in Finland and abroad for our customers.
•
•
•

15+ years of experience in teaching adults, including ministries,
municipalities, banks and private corporations
Experience in material creation, educational websites
Network contacts through other projects

In addition to the language training and translations we also provide tools
for teachers to make material, free downloadable material and other help
for teachers worldwide. Our website has a member-base of over 19 800
teachers worldwide using our tools and materials.
Learnwell uploads free material on www.scribd.com (over 20 000 subscribers). We have experience within immigration projects, teaching immigrants Swedish and Finnish in Finland, as well as working with ex-pats.
Our latest project www.vardsvenska.fi is an online e-learning platform for
nurses who wish to relocate to Finland and learn the language online.
We have experience in the creation of mobile applications for iPhone/iPad
and Android working with open source e-learning platforms as well as custom made CMS-systems.
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France
Mission Locale de l’Agenais, de l’Albret et du Confluent is a non-profit organization, founded in 1992, in charge of professional and social integration/inclusion of young people 16 to 25 who are not at school (who left
school early or with diploma).
Located in Agen (Southwest of France between Bordeaux and Toulouse)
with various reception points in this territory : Agenais, Albret and Confluent (7 reception points).
There are about 500 Missions Locales in France





Mission of public utility
Personalized welcoming
Global accompaniment
Partnership with companies and various organizations (social
centres, community centres for social action, training organization, job centre…)

We receive a lot of unemployed young early school-leavers with few opportunities and this section of the population is hit hard by the economic crisis.
We welcomed in 2011 3 081 young people.
We offer a global accompaniment/support with a wide range of services to
improve their inclusion:









Guidance and training (we are not a training centre but we prescribe trainings reserved to unemployed people, training in link
with Job centre…)
Employment / jobs (workshops to search jobs, meetings and visits of companies, individual support…)
Housing
Health
Mobility
International mobility
Sport
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We work in partnership with many organizations of our area: companies (
having a wide partnership with more than 700 companies), Job Centres,
training centres, apprentice training centres, social centres, community
centres for social action, municipalities, Regional council (we participate in
the implementation of regional training planning for unemployed people),
General Council, state departments…etc.
In 2012 we'll developed a project for young mothers. The aim is to implement a range of services to improve their professional inclusion and employability.
We are also developing a specific range of services for low-skilled young
people.
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Portugal
EUROYOUTH Portugal is a specialist training agency which works with a
large number of other European training agencies. We work mainly with
language and career training within the European Community. EUROYOUTH was founded in 2002.
With experience in the field of professional training, educational tours and
language training, we offer programmes for participants (especially young
participants, over 18) who want to learn Portuguese and work as interns in
local companies.
Our aim is to internationalise education by creating a Pan-European Network of Training and Learning without frontiers.
We are consultants on all aspects of European Cooperation, initiatives and
development projects, as well as labour market issues and new local vocational approaches (Lifelong learning programme, Youth in action etc.). We
also carry out technical visit programmes in all sectors.
Our activities are focused on Education and Training; organising programmes in Portugal and many other countries: language courses, practical
training in local companies in any professional sector, volunteering projects, etc

.
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Romania
High School Stefan Procopiu has as its mission, the shaping of young people with an active, competent, motivated and creative personality, young
people that are capable of identifying options and making decisions, responsible and autonomous, able to decide on their career so as to enrol in
the labour market in conformity with the objectives of Lisbon Agenda. We
involve the parents, who have a major role in their children’s education, in
the activities of the school, together with the teachers.

As a result of the economic difficulties that confront our town, which is
second regarding unemployment at national level, and where many economic agents interrupted their activity, the school objective is that of involving parents and students in projects that may open new opportunities
of personal and professional development. The concept of lifelong “learning by doing” should contribute to the economic development of the area.
The education of the parents is necessary to create a real partnership between our school, families and the local community. Thus, we develop diverse activities meant to motivate the adults to choose lifelong training,
getting familiar with learning opportunities making them aware of the necessity of learning as well as the benefits.

On the background of poverty, our inhabitants tend to get oriented to a
patriarchal model that lead to gender discriminations. Thus we may not
really speak of equality between men and women and an information campaign on gender equality, the changing of attitude and behaviour is necessary. Our teachers working with parents have observed some discrimination regarding the role of fathers and mothers in the life of their children;
usually, fathers leave the responsibility of children's education on mothers,
which shows the continuation of traditional mentalities(mind-sets) regarding the tasks of women and men in private life. The target group envisaged
by our institution is made up of adults that will be selected among the parents of our students living in the countryside where the access to education
is limited, adults that are inactive in the labour market, wanting to improve
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their social, civic, linguistic and digital abilities with a view to obtaining a
job or to lifelong professional and personal training.
The purpose of integrating parents in school life is that of promoting and
officially acknowledging and implementing the European concept of “lifelong learning”, by encouraging- and celebrating- adult learning.
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Spain
I.E.S. Jacarandá is a school that provides general education (Secondary,
Post-Secondary and Adult Education besides Vocational Training courses)
to Brenes, a small town in the South of Spain. It has also been a bilingual
school (Spanish-English) since 2006. The school also organizes non- compulsory extracurricular activities, including support classes, sport activities,
Spanish lessons for immigrants as well as open door activities addressed to
those not enrolled in the centre. Adult Education is mostly addressed to
those who have suffered from school failure but need a Secondary Degree
to get into the labour market or improve the one they already have.
Although it is situated near Seville, I.E.S. Jacarandá is considered to be in a
disadvantaged condition not only because it is in a rural area but also because the Romany and the immigrant population is significant. The
amount of unemployed people is increasing at great pace because of The
Crisis and, last but not least, the failure among students is quite high maybe due to the lack of interest in formal education and cultural issues.
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Turkey
Uşak Provincial Directorate of National Education is a governmental organisation in charge of the planning and coordination of all kinds of educational and training activities from pre-school to secondary and adult education in Usak Province. Usak Provincial Directorate of National Education
is an institution located in the centre of the city. There are approximately
90 staff consisting of 1 head manager, 9 branch manager and other service
staff. . Our organization is responsible for all education and training activities including adult education and training activities in central Usak and 5
districts of Usak. Details of educational institutions are as follows; PreSchool Education, Primary Schools, General High Schools, Vocational High
Schools, Apprentice Education Centres, Public Education Centres.

The European idea and intercultural learning are important elements of
our education and training life. Therefore we wish to establish contact to
different partners under the framework of the different EU projects. Uşak
Provincial Directorate of National Education has a coordination role in the
project and organises all the project's main actions such as mobilities,
workshop subjects, educational structures.

In addition, our institution organizes in-service training courses for teachers to transfer innovations and developments in the field of education and
to enhance the quality of education. We care for cooperation with teachers,
students and parents in planning the educational activities. We hold seminars and conferences for local and national authorities, teachers, parents,
children.

Our institution is willing to set up a European cooperation to develop the
European dimension of our staff and learners and to share knowledge and
disseminating good practice on education and learning opportunities. We
aim to develop innovative methods, techniques and learning materials and
to give our learners the opportunity and the chance to know about and to
exchange ideas and to share interests with their EU learners. This coopera158

tion encourages learners to learn a foreign language, compare the different
cultures and traditions, to reflect on differences and similarities between
men and women's positions in various societies. Furthermore, the learners
will have the possibility to acquire new knowledge in order to enlarge their
opinions about equality between women and men.
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United Kingdom
Accentuate (North East) Limited is an adult education & training consultancy organisation in the extreme north-east of England, adjacent to the
border with Scotland. Its area of activity is the region loosely known as
Northumbria, comprising the largely rural and thinly populated counties of
Northumberland and Durham, and the urban areas known as Tyneside and
Wearside, former centres of coal mining and heavy manufacturing industry. Accentuate offers consultancy to adult education and training providers in a wide range of occupational areas, focusing on sectors where there
is evidenced regional skill shortage.
Unemployment in this region is currently the highest in the country at
11.6% (Office of National Statistics, November 2011) through rural depopulation, industrial decline and the consequences of the current recession.
This level of unemployment requires innovative approaches to ensure that
knowledge and skills are properly exploited for the benefit of the community; Accentuate is actively engaged in seeking these approaches, to meet
the challenge of unemployment and prevent young people from moving
away and being lost to the region's economy.

Our programmes provide educational and practical experiences of a very
high standard, with the aim of enhancing and improving the motivation
and educational background of adults, promoting their individual abilities
and competencies. We understand how important it is to help people of all
ages to acquire an enterprising spirit. Our participants are encouraged to
improve their ability to adapt themselves to new cultures and most of all
we aim to enable them to insert themselves positively into the labour market.

Accentuate's International Manager has many years experience in designing, delivering and managing adult education courses across all sectors,
and also in VET and the design of national occupational standards. He has
extensive experience in designing and managing Grundtvig and other EU
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LLP projects, as well as projects for the UK government in other parts of
the world including Albania, Montenegro, South Korea and Sri Lanka.
Accentuate's multi-skilled consultants are supported by a business manager whose role is to ensure that funded projects are delivered on time and
within budget, as well as co-ordinating reporting and dissemination.

Berwick upon Tweed.
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More products of our projects
 Legislation on each country about gender equality, it is available on
http://everybodycandoit.eu/category/legislation/
 Survey on each country about gender equality, it is available on
http://everybodycandoit.eu/category/survey/
 “Women who inspired Europa”, it is available on
http://everybodycandoit.eu/category/women-of-the-history/
 Glossary of terms about gender equality, it is available on
http://everybodycandoit.eu/category/glossary-of-terms/
 Compilation of Movies and Books about gender equality, it is available on
http://everybodycandoit.eu/category/movies-and-books/
 Video about gender violence, it is available on
http://everybodycandoit.eu/category/25th-november/
 Works presented at the forum celebrated in France, it is available on
http://everybodycandoit.eu/category/forun-in-france/
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The project is funded by the Lifelong Learning Programme. This communication reflects the views only of the author, and the Commission cannot be
held responsible for any use which may be made of the information contained therein.
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